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I .  Executive Summary 

The Strengthenmg Achievement in Basic Education (SABE) Project was des~gned nearly ten 
years ago to complement a previous U S Agency for International Development (USAID) 
program known as the Education Systems Revitalization Project The latter was a five-year 
program to help increase access to pnmary education through the construction and ma~ntenance 
of predominantly rural schools, many of wh~ch had been damaged because of El Salvador's 
protracted civil conflict that spanned nearly 12 years, from 1980 to 1992 

Whereas the revitalization project focused on school construction and the provision of educat~onal 
equipment, the subsequent SABE Project's objective was to strengthen the foundations of basic 
educat~on 

With t h ~ s  transcending goal, the SABE project received $30 million fiom USAID and the 
equivalent of $26 million in local currency counterpart f h d s  from the Government of El Salvador 
(GOES) 

The Academy for Educational Development (AED), and its sub-contractor, Development 
Assoc~ates (DA), were contracted to help address senous problems confiontmg the vast majonty 
of Salvadoran boys and g~r ls  who were not receiving quality bas~c education programs related to 
such crucial subjects as literacy, mathematics, health and nutrition, environmental awareness, 
science, and social studies 

Dmng the Project's seven years, USAID and GOES counterpart funds were utilized to provide 
both goods and services to help strengthen the quality of cmculurn and instruct~onal programs, 
and expand and Improve El Salvador's basic education systems and adm~nlstrative ~nstnunents 

Services provided were almost exclusively m the form of short- and long-term t e c h c a l  
assistance With input fiom experts from numerous countries, the SABE Project worked 
cons~stently and sensitively with the Ministry of Education's (MOE's) personnel to strengthen the 
capabil~ties of local professionals to help ensure long-term sustamability 

Pnnc~pal technical assistance activities focused on the production and distnbution of new 
programs of study and textbooks for all children in more than 5,000 public elementary schools 
throughout El Salvador 

In addit~on, t e c h c a l  assistance hghlighted the creation of standardized national assessment 
instruments and attendant achevement norms, the des~gn and production of low-cost teachmg 
matenals, extenswe tramng of in-serwce teachers, and the establishmg of a network of 257 model 
schools in every one of the Mlnlstry's 210 school districts 



Technical assistance was not limited exclusively to the quality of education Support by long- 
and short-term experts was also provided to the educational system as related to the MOE's 
longstanding commitment to extend coverage to all children, and to re-engineer the central 
MOE's hc t ions  so that its time was set establishng norms and policies, whle allowing local 
schools and newly established departmental offices to handle chores related to the day-to-day 
implementation of educational and adrnimstrative programs 

In addition to the SABE Project's extensive ~nvolvement as a servlce provider, over a third of the 
total project budget, about $1 3 million, was utilized to purchase needed equipment and other 
goods required to strengthen the MOE's professional capabil~ty 

Hundreds of thousands of text books, programs of study, library books, workbooks, school 
supphes, and brochures were bought as part of programs to strengthen curriculum, educational 
matenals development, in-service teacher training, and testing efforts 

In add~tion, the MOE's administrative capacity was strengthened through the purchase of 
computers, rad~os, vehicles, educational television production equipment, duplicators, educational 
games, and warehouse shelves and related supplies and equipment 

By the end of the project contract, virtually all funds had been spent on goals and activities that 
were ~ncluded In the onginal project design Importantly, the SABE Project not only fulfilled ~ t s  
contractual obligations, it is also credited by the Mimstry of Education with being the "seed of 
literally hundreds of millions of dollars' worth of additional educational program expenditures that 
will now strengthen advances made m basic education, while continuing to carry forward reform 
efforts at the level of the thrd cycle Ournor high school) and hgh  school 



II. Background 

This document constitutes the Academy for Educational Development's Final Report of the 
activities and accomplishments of the Strengthening Achievement in Basic Education (SABE) 
Project The report is organized into four sections as follows 

Section I - Provides the Executive Summary 

Section I1 - Descnbes the context in which the SABE Project was developed and provides 
a general history of Project development 

Section I11 - Details the SABE Project's key act~vities and accomplishments orgmzed by 
the Project's three principal technical components, whch are Component I Cumculum 
Development, Component 11 Educational Administration, and Component IV Education 
in the Ex-Conflictive Zones 

Section IV - Presents overall conclus~ons and lessons learned 

Between 1980 and 1992 the natlon of El Salvador found itself embroiled in a devastating 12-year 
civil conflict pitting leftist rebels against the traditionally conservative national government 
During this period, many of the gains made by El Salvador in the educational sector dunng the 
1970s were reversed as needed funds were diverted to the war effort However, recognizing that 
education was a key ingredient in both economlc growth and social equity, the Ministry of 
Education, began to address the problems of the educational system through the implementation 
of a number of sectoral changes In support of those changing policies, USAID developed the 
Education Systems Revitalization Project which was a five- year program designed to increase 
rural access to basic education through school construction and maintenance activities 

USAID participation in this program helped to set the stage for involvement in curriculum 
revision, student assessment, teacher education, and the production of educational materials In 
large part, USAID's efforts to strengthen educational quality and admimstration during the last 
years of the conflict greatly contributed to the genesls of the SABE Project 

C SABE Project Descrrptron 

The SABE Project began in 1991% a folIow-on project to USAID/EI Salvador's Educational 
Systems Revitalization Project which had ended in 1990 A seven-year collaborative effort 
between USAID, the Ministry of Education, and two institutional contractors, AED and 
Development Associates, the SABE Project has sought to improve the relevance, effectiveness, 
and efficiency of basic educat~on In El Salvador by addressing the deficiencies of chlldren In 



grades K-6 who have not been sufficiently educated in skills such as literacy and numeracy and 
who have not had access to useful knowledge regarding clvics, health and nutrition, 

environmental matters, science, and social stud~es The overall purpose of the Project has been to 
overcome these deficiencies through the improved quality and coverage of basic education in El 
Salvador 

SABE Project activities are divided into four components 

Component I seeks to improve the quality of educational services and includes such 
activities as cmculum revlsion and validation, l e m n g  assessment and standardized test 
development, educational matenals development, and in-serv~ce teacher training 

8 Component I1 focuses on the improved administration of basic education services by the 
Ministry of Educat~on Specific programs include the strengthening of supervision, 
decentralization of the educational system, and the promotion of community involvement 
in educational matters 

8 Component 111 provides for project admimstration and management, including 
commodities procurement 

8 Component IV activities work to benefit schools in the approximately forty percent of the 
country that compnses the ex-conflictive zones Activities have included procurement of 
supplemental texts and educational matenals, programs designed to address the trauma of 
those exposed to warfare, and upgradmg of teacher slulls 

By strengthening and expanding the MOE's capaclty to deliver quality educational services to all 
Salvadoran children, the SABE Project has enabled future generations to participate in, and 
contribute to, their country's economic, political, and social development 

D The SABE Project 1991 to the Present 

The first two years of the SABE Project (1991-1992) were devoted to establishing the conceptual 
and planning framework for Components I, 11, and IV During this time penod, fundamental 
decisions about cmcula r  onentations were made A decision was made to create a new 
cumculum that was child-centered and focused on activist teaching methodologies This was a 
change for El Salvador where teachers had previously relied on more traditional educational 
paradigms that focused on teacher-centered mstruction The plan of action created dunng this 
penod regarding cumculurn onentation formed the basis for the future development of all 
Component I activities mcluding educat~onal matenals development, teacher training, and 
evaluat~on During this time, the Project also began to assist the Ministry In formulating a plan 
that would modernize the Ministry's ablllty to effectively deliver educational servtces to students 
In the early stages of the Project, SABE staff worked with the Ministry's newly created National 
Directorate of Supervision to revise the role of supervisors, a cntical link between teachers and 



Ministry administrators, by assisting wlth the preparation of a global supervision plan In 
addition, initial thoughts on decentralization were formulated Finally, SABE Project staff 
conducted a needs assessment of 1,146 schools in the formerly conflictive zones pnmmly located 
in El Salvador's Eastern Region 

While the SABE Project's first years were spent seelung consensus and launching new activities, 
the ensuing four years (1993-1996) were spent solidifying SABE achievements and introducing 
innovations and enhancements to the Project's scope of work During this time period, an 
enormous number of activities were conducted under the SABE aegis By the end of 1996, most 
of the SABE Project's original mandate was either completed or well underway In Component I, 
textbooks for grades K-6 had been developed, printed and disseminated, curriculum guides for 
grades K-6 had been revised and validated and teachers had been trained in their use, the Escuelas 
Modelo de Desarrollo Educativo (EMDE) program had been implemented, a national student 
achievement testing system was developed, the Interactive Radio Instruction (IRI) program for 
grades one and two had been created, and school libraries were functional in 1,200 schools In 
Component 11, a decentralization/deconcentration plan was developed and implemented in all 14 
departments, teacher tralnlng was decentralized to the regional level with regional trainers 
respons~ble for designing trarnmg programs for their own departments, and the Fondos 
Educativos Distritales (FED) and Fondos Educativos Escolares (FEE) pilot programs were 
implemented to promote school and community involvement in financial decision-making 

By the end of 1996, despite the Mimstry's initial concerns about imtiating Component IV 
activit~es, the SABE Project had provided school supplles and supplementary textbooks to 
students In the ex-conflictive zones, imtiated a program of "ruvelacion" for 300 teachers from the 
ex-conflictive zones laclung formal education, and signed subcontracts wth two local NGOs to 
adm~nister programs combating anti-soclal behavior among children traumatized by the El 
Salvador's lengthy civil war Under SABE leadership, the programs instituted in the ex- 
conflictive regions have become an unqualified success In addition, because people from all 
backgrounds recognize the importance of educating children, these programs have served as a 
salutary approach to healing the deep wounds caused by the conflict 

Additionally, the project had worked to procure over $10 mill~on worth of commodities including 
textbooks, school supplies, vehicles, computers, and IRI equipment These goods supported the 
extensive technical actlvities of Components I, 11, and IV 

The SABE Project's final years have focused on the susta~nability of Project interventions and the 
support of new programs that improve the quality of baslc education Specifically, component IV 
ach~evements have been solidified and expanded, a new IRI math program for third grade has 
been created and a new and exciting bookrnoblle lnltiative designed to introduce the joy of 
reading to Salvadoran children has been initiated In addition, the SABE Project has developed a 
new relat~onship with the Institute Salvadoreiio de Protecclon a1 Menor (ISPM) to assist 
marginalized youth and children through enjoyable actlvities such as youth congresses, soccer 
tournaments, and camp outs 



Every Project phase has been marked by accomplishments, challenges, and changes However, 
the SABE Project has greatly benefitted from the continuity provided by a single Mimster of 
Education Her consistent vision has allowed the SABE Project to contribute to substantive 
Ministry advances m both cumculum development and education administration and the close 
collaboration between SABE and the MOE has ensured that h s  investment will be sustained after 
the Project's end Though AED and DA's mvolvement with the SABE Project IS coming to a 
close, the AEDIDA team is secure In the knowledge that the actlvlties init~ated with contractor 
assstance will continue because their transfer to the MOE has been complete 



Ill. Results by Act~v~ty 
A Introductron 

This chapter descnbes the results achieved in each of the major SABE Project activities and offers 
a discussion of successful and less successful aspects of each Project component For the purpose 
of this presentation, "activities" are defined as Project operations c m e d  out for the purpose of 
improving educational service delivery "Products" are inputs are mechamsms for educational 
service delivery "Results" are the outcomes of delivenng services Activities, products, and 
results are grouped by Project's expected outputs found in Section C of the SABE Project 
contract 

While each Project activity has a purpose and anticipated results, it is the aggregated impact of 
related activities that best reflects the value and purpose of the SABE Project This introduction 
to the activity charts presents the broad developmental impact of the three major thrusts of the 
Project curriculum development, education administration, and assistance to the ex-conflictive 
zones 

a Component I - Currrculum Development 

The pnmary activities in Component I included the development of a new student-centered 
curnculurn and matenals for the pnmary subjects in hndergarten and grades one through six, in- 
service teacher traimng in support of these reforms, and the development of a national 
achievement testing system to measure the impact of reforms on student performance Support 
activities in this area included developing a model school network, Interactive Radio Instruction 
program for mathematics in grades one through three, introduction of the use of low-cost 
educational materials in the classroom, creation of 1,200 school librarres, evaluation manuals for 
measunng day-to-day classroom performance, and acquisition of needed classroom supplies 
through Canasta Basica distributions 

Simply listing Project outputs, activities, and accomplishments does not fully express the 
development ~mpact resulting from those activities A hdamental  tenet of the SABE Project 
from the beginning has been that the process by which the activities was accomplished is as 
important as the accomplishments themselves This developmental process relied on working 
through the Ministry operational structures, rather than through an isolated Project management 
unit, to develop a broad-based vlsion for educational reform SABE Project technical adv~sors 
have always had their offices located in the M~n~stry umt where they were working, thus 
el~minatmg any arhfic~ai divide between adv~sor and counterpart and promotmg the sustainab~lity 
of educational reforms 

In addition, the SABE Project has adopted an integrated approach to curnculurn reform that 
encompassed cumculurn revwon, educational matenals development, teacher tramng, and 
evaluation This approach required teachers to be trained and educational matenals created only 
after the completion of the revised cumculurn The national achievement tests were also based on 



the program of studies and results from the tests have been used as feedback to Improve teacher 
tralnlng and other Ministry services One concrete example of this cyclical process can be 
demonstrated in the development of the third grade IRI program Before the radio lessons were 
designed, mathematics achievement tests for that grade were analyzed to see what objectives were 
most problematic to students These objectives were then emphasized m the development of the 
third grade IRI program w ~ t h  the expectation that supplemental assistance in thls area will 
Improve performance This integrated approach has created a synergy that has strengthened the 
lasting impact of all Component I activities 

Primary results of the SABE Project Component I interventions include the following 

. An integrated set of curriculum and teaching materials based on constructivist chlld- 
centered pedagogy for all major subjects in kindergarten and grades one through SIX, for 
use in all prlmary schools throughout the country Throughout the cmculum 
development process, strong attempts were made to Integrate a range of topics including 
the "hor~zontal" curriculum elements-environmental education, population educat~on, 
cultural elements, and anti-drug and gender equity messages 

All primary school teachers in the country trained m the application of the new curriculum 
and materials and in new teachlng methodologies The full application of these 
methodologies in all classrooms has not been realized This is a longer-term goal of 
developing complex sets of shll  in thousands of teachers However, t h . ~  training 
established the key foundation of understanding of and commitment to the ideas and 
prlnclples of educational reform 

rn A sustainable, cost-effective system for continuous teacher tramng and development was 
implemented through the EMDE model school program that created at least one model 
school In each of El Salvador's 210 school dlstncts 

The development of a functionmg national achievement testing system for math, language, 
sclence, and soclal studies in grades three through six More importantly, the 
development of the Ministry's institut~onal capacity to design and administer national 
achievement tests and to process and analyze testlng data 

Educational System Indicators of Impact 

The following data is based on information obtained through USAID'S Global Education 
Database (GED) and IS presented to demonstrate the effect SABE's educational reform efforts 
have had on El Salvador's basic education Impact indicators 



Measures of Educational System Performance !I 
Primary Repeaters 

Primary Repeaters as % of Total 

Schools 1 1991 1 1995 11 
Enrollment 

80,306 

8 03% 
I 

64,936 

6 10% 

1 I 
Total Number of Primary Schools 

Enrollment 

Primary School Age Population 

Total Primary Enrollment 

Primary Gross Enrollment 

Acluevement 

Primary Net Enrollment 

Since 1994, the SABE Project has assisted the Mmstry to develop and adrmnlster national 
achievement tests for grades three to six m the subjects of math, language, science, and social 
studies Third grade math and language are the only tests that have been consistently applied 
throughout the four-year process and, therefore, results of these tests are included below to 
demonstrate the gradual improvement observed in student performance since 1994 The results 
from the 1997 sample show particular promise for continued student improvement in these 
subjects 

3 3  16 

1991 

1,262,000 

1,000,671 

79% 

4,068 

1995 

1,207,000 

1,064,279 

88% 

ource USAID Global Education Database 

74% (1992) 

b Component I1 - Education Admmutratron 

79% 

Subject 

3'* grade language 

3rd grade mathematics 

Component I1 was designed to improve Ministry's ability to effectwely deliver basic educational 
services and to promote the ~nvolvement of parents and comrnun~ties in the education decis~on- 
making process Pnmary activities in this area included working with the M~n~stry  to design and 

*Note smaller sample used 1111997 

1994 

1 9  

3 8 

1995 

2 0 

3 8 

1996 

1 9  

4 0 

1997 

2 8* 

5 0* 



tmplement a functioning decentralizat~on system, revise the natlonal supervision plan, and 
encourage greater parent and commu~uty involvement In school admin~strative issues 

Prlmary results of the SABE Project Component I1 mterventlons include the followng 

A wlde-rangmg educat~onal decentralization program to the departmental (state) level is 
well underway The SABE Project provided cntical early assistance in developing the 
decentralization strategy In add~tion, the Project financed the renovation of 11 newly- 
created departmental offices After only three years of ~mplementatlon, departmental 
offices are now responsible for managing thelr own budget, managing human resource 
needs, providmg supplies to schools, and paylng salaries They also serve as the 
operational base for departmental and dlstr~ct supervlsors 

In order to fulfil their new role as mentors and agents of change at the classroom level, 
supervisors are now included In teacher trairzlng sesslons In some cases, supervlsors even 
serve as teacher-trainmg facilitators This SABE Project innovation has reinforced the 
notlon that supervisors serve not only as administrators but also as technical advisors to 
teachers 

Parent and cornmumty presence m schools is greater than ever before From its inceptron, 
the SABE Project has sought the counsel of local teachers, parents, and commun~ty 
members to asslst with cumculum development (through the Cumculum Action 
Committees) and school admlmstrat~on (through the FED and FEE programs) The 
FEDFEE programs, which the SABE Project helped to develop and administer, served as 
precursors to today's Consejos Directives Escolares (CDEs) program CDEs are 
comprised of the school director, two teachers, two parents, and two students and are 
charged wlth the important tasks of admmstenng the school budget and hiring school 
personnel 

c Component IV-  Educatron m the Ex-Confrctrve Regrons 

In 1992, USAID added $6 5 mlllion to the existlng SABE Project contract for the speclfic 
purpose of assisting students from the ex-conflictwe reglons of El Salvador The ex-confllctwe 
regions comprise the approximately 40 percent of El Salvador where the clvil war was actually 
fought, primmly In the Eastern Region of the country The lmtial plan was to prov~de schools 
and students from h s  neglected region wlth additional matenals to bnng them up to the level of 
schools found in other parts of the country However, this plan was met with resistance from the 
Mlmstry of Education because the Mlnistry d ~ d  not want to be perceived as favonng one region of 
the country over any other In 1994, Component IV funds were frozen by USAID until an 
agreement could be reached w ~ t h  regard to how the funds should be spent 

Out of these negotiations emerged several creative uses for the knds that subsequently became 
very successful and mnovative Project actlvltles Such actlvltles include the effort to improve the 



education of maestros populares" who, lacking formal education, stepped mto the role of teacher 
during the conflict In addition, two local NGOs, FUNPRES and FUNDASALVA, were 
contracted to combat anti-social behavior among children of the ex-conflictive zones by holding 
workshops for parents, teachers, and students in conflict resolution shlls and alternatives to 
violence 

Primary results of the SABE Project Component IV interventions include the following 

The SABE Project's involvement with maestros populares has not only led to better- 
trained teachers, but has also served to heighten the awareness of escuelas populares (non- 
official schools) among Ministry officials SABE Project advisors have worked to ensure 
that escuelas populares are outfitted with curnculurn guides, textbooks, and other learning 
materials and that teachers from escuelas populares are included m Ministry teacher 
training events 

Thanks to training from FUNDASALVA and FUNPRES, commumty members from the 
ex-conflictive regions are better able to address conflict and recognize and treat the 
symptoms of anti-social behav~or The innovative trainmg programs offered by both 
NGOs proved to be extremely popular among teachers, parents, and students of the ex- 
conflictive zones FUNPRES's "Creative Responses to Confl~ct" training has proven to 
be so popular that in 1997 and 1998 it was replicated w t h  more than 200 schools 
throughout the country experiencing difficulty in u f y i n g  the= CDE 



B Tables 

COMPONENT I 

ACTIVITIES 

Develop chrld-centered currrculum 
model wrth broad gu~del~nes for the 
adaptanon of educatronal materrals for 
grades K-6 

ANTICIPATED OUTPUT 
Revrsed und validaled natlonal currl~ulum wzth clear objeclrves 

for all 5ubject matter5 at each grade level for grades K-6 

- -  

PRODUCTS 

In~trally, a methodology gulde for 
Kindergarten and prlmary school 
teachers was developed by the SABE 
Project Th~s  was followed up wlth the 
draftrng of a natronal curr~culum 
model 

In 1997 the methodology promoted by 
the SABE Project was formalrzed In 
the document, Natlonal Curr~culum 
Fundamentals, whlch updated the 
basrc approach to curr~culum 
development at all levels T h ~ s  
document reinforced the Mrnrstry's 
emphas~s on chlld-centered, actlvlst 
teachlng methodologres 

RESULTS 

Coherent currrculum for grades K-6 
Ch~ld-focused, actrvlst learnrng 
approach consistently applled 
throughout the development of 
curr~culum for all grades 

All basrc educat~on teachers throughout 
the country have recelved the updated 
natlonal curr~culum model 
consohdatmg the theory and 
methodology of currrculum generated 
by the MOE over the prevrous five 
years 

Trarnlng m the use of the natronal 
curr~culum model was provrded to 
teachers durrng 1997's "Renovacibn 
Pedagbg~ca" 

COMMENTS 

In all curricula developed strong 
attempts were made to Integrate a 
range of top~cs Into the gu~des 
rncludlng the ' horrzontal" curr~culum 
elements+mvrronmentaI education 
population education, cultural 
elements, and anti-drug and gender 
equlty messages 

The nat~onal currrculum model lays 
out curricular objectrves and 
orlentatrons and also promoted the use 
of chrld-centered teachmg 
methodolog~es In accordance wlth 
curr~culum developed by the SABE 
Project 



ACTIVITIES 

Dbtam communlty Input regard~ng the 
development of curr~culum so as to 
ensure relevancy and appropriateness 

Currlculum gu~des for grades K (years 
4-6) to 6 wrltten, vahdated, and 
dlssem~nated 

PRODUCTS 

NIPS (needs, Interests, problems) 
stud~es conducted for grades K-6 with 
samples of teachers, students and 
parents 

Curr~culum Act~on Cornrn~ttees 
(COMCEDs) establ~shed In each of the 
three reglons and 14 departments to 
asslst In the development and 
val~dat~on of new curr~culum 
COMCEDs committees conslst of 
MOE offic~als, government officials, 
communlty leaders, prmcipals, 
teachers, and parents 

In 1994, a consultant was h~red to 
further conceptualne and more-fully 
implement the COMCEDS program 

Currlculum gu~des for K-6 wntten, 
vahdated, and dissem~nated to teachers 
In teacher-tramng sesslons Subjects 
covered lnclude language, 
mathematics, health and the 
envuonment, social studies, art 
educat~on, and phys~cal educat~on 

SABE U S dollar funds were used to 
prlnt 
*3,500 K teachers' gu~des, 
* 12,000 1" grade teachers' gu~des, 
*5,500 2" grade teachers' gu~des, 
*4,500 3rd grade teachers' guides 

RESULTS 
-- 

Curricula rev~sed In accordance with 
NIPS studies has improved the 
relevance of of Salvadoran ch~ldren 

By late 1992, three Reg~onal 
Comm~ttees were organ~zed and were 
prov~ding feedback on curriculum 
revisions 

The rev~sed curr~culum gu~des 
provided teachers w~th  a new more, 
child-centered approach to teach~ng the 
subjects that comprlse the basic 
educat~on curricula 

INCRE's 1996 questronnalre of 
teachers and school directors from 500 
schools found that 99% of all teachers 
surveyed use the program of stud~es m 
their classroom 

The COMCEDS concept was 
successful at the regional level but 
never penetrated the datrict level The 
Minlstry has been successful In 
developing the school-based EMDE 
and CDE programs which now are a 
more logical source for recelvlng local 
Input regarding curricular change 

The curr~culum gu~des reflect a 
student-centered learning envlronnient 
Strong attempts were made to Integrate 
a range of toplcs ~ n t o  the gu~des 
lncludmg the "horizontal" curr~culum 
elements+nv~ronrnentaI educat~on, 
populat~on education, cultural 
elements, health and anti- 
drug/alcohoVAIDS messages 

The curr~culurn gu~des  were entered 
and formatted uslng Wordperfect 
which greatly facil~tates future 



ANTICIPATED OUTPUT 
Increased avarlabrlrty of approprrate educatronal materrals 

jbr grades K-6, rncludrng radio, based on the revrsed 
curriculum and the new puprl-centered rnstruc~ronal system 

I 
ACTIVITIES 

Development of nat~onal Interactwe 
Rad~o lnstruct~on program for 
mathemat~cs In grades 1-3 

Avance tapes acqu~red and rad~o 
programs developed for first second 
and th~rd grade 
, 

I 

I 

Rad~os, baner~es, tapes, and workbooks 
purchased and d~str~buted 

Construct~on of IRI rad~o booth for In- 
house taptng and product~on of rad~o 
programs 

Tramng prowded to MOE personnel 
In scrlpt wrltlng, product~on, taplng, 
and evaluatron of lRI programs 

Teachers rece~ved tralnlng In use of 
IR1 4,186 I * grade teacher and 90 
tralners tra~ned m use of IRI for 
nat~onal expansion In add~t~on, Guron 
Radral an aud~o cassette trarnlng gu~de 
was developed for prlnclpals and 
teachers- 1,800 cassettes were recorded 
and d~str~buted 

2 10 distr~ct supervisors and 1,203 
prlncrpals recewed d~stance tralnmg In 
the use of IRI m the~r d~str~cts  and 
schools 

RESULTS 

Begun In 1992 as a pdot program, IRI 
was Implemented In 50 first grade 
classrooms In the Western Reg~on of El 
Salvador Th~s  program was deemed 
so successful, wlth the expermental 
group scorlng two tunes h~gher than 
the control group In post tests, that the 
program was expanded natronally to 
first grade classrooms In all 14 
departments Broadcast dally 
throughout the country, It has grown to 
encompass grades 1-3 

Through the SABE Project, MOE 
capaclty to wrlte, produce record, and 
evaluate or~g~nal  IN programs has 
been developed T h ~ s  capaclty has been 
demonstrated m the~r abd~ty to wrlte 
and produce the thud grade math 
serles w~th  very l~ttle outs~de techn~cal 
assistance 

COMMENTS 

Currently, IRI math lessons are 
broadcast over 20 prwate rad~o stdtlons 
located throughout the country Th~se 
rad~o statlons donate up to five hours a 
day of free alr tlme to the Mlnlstry tor 
IRl programmtng Wlthout this unlque 
publ~clpr~vate partnersh~p 
arrangement the Mmstry would not 
have the financ~al resources necessary 
to ensure full nat~onal coverage of Its 
IRI programming 

L~ke  other curr~culum mater~als, IRI 
has Integrated lessons on the 
environment, gender, health, and 
democrat~c partlclpatlon into the dally 
math programs 

Whde 1Rl has been found to be an 
excellent supplement to the math 
curr~culum result~ng In students' 
unproved performance, care must be 
taken to ensure that teachers are 
supphed w~th  the program's requ~red 
support mater~als such as rad~os, 
batteries, and workbooks 



ACTIVITIES 

Procure and d~str~bute sets of school 
suppl~es known as ' Canasta Bhca " 

PRODUCTS 

1992 - $800,000 worth of educatronal 
materrals procured sh~pped to El 
Salvador, and d~str~buted as "Canasta 
Bhsrca" to 3 10,000 bmdergarten and 
first grade teachers throughout the 
country 

1993-1995 K-6 pup~ls and teachers 
from over 5 000 schools throughout the 
country received Canasta BBsrca 
sh~pments that rncluded school 
supphes and teachmg mater~als 
procured by the SABE Project 

Between 1992 and 1995, total SABE 
Project Canasta Bhrca expend~tures 
reached $2 0 mrlhon 

RESULTS 

Students and teachers benefitted from a 
much-needed ~nfus~on of educat~onal 
materrals such as paper pens, chalk, 
notebooks, etc These mater~als greatly 
enhanced the teach~ng-learnmg 
experience In classrooms throughout 
the entlre country 

COMMENTS 

Smce the ~mplementat~on of 
decentralrzat~on rn 1996, the Mrnrstry 
has worked to decentralrze the supply 
of educatronal materrals Currently 
each departmental office 1s requ~red to 
stock its own supply of educatronal 
mater~als In add~tron, the Bonos de 
Calrdad program mt~ated  by the 
Mmstry In 1997 prov~des schools w~th 
~nd~v~dual  funds so that they can 
purchase the~r own mater~als Thrs 
change has helped to elmmate the 
masswe annual Canasta Btisrca 
mater~als d~strrbut~ons and allows 
schools to obtam the exact materrals 
they requlre 



ACTIVITIES 

lmplementat~on of school l~brary 
program 

Creat~on of seven pedagog~cal hbrarles 

lmplementat~on of Educador 2000 
program 

PRODUCTS 

W~th assistance from the SABE 
Project, the MOE has been able create 
school hbrarres In just under half of the 
Mmlstry's prlmary schools 

1992 -- 18 ltbrar~es created as learnmg 
resource centers and teachers tramed m 
hbrary management Over 1,000 
books d~str~buted 

1993 - 300 add~t~onal l~brar~es created 
and "teacher-l~brar~ans" tra~ned 

1995 - 900 addrt~onal ltbrar~es created 

1998 - books for 400 add~t~onal school 
hbrar~es procured These l~brar~es w~l l  
be created during the 1999 school year 
In add~t~on, three b~bhojeeps and one 
brbhobus, along w~th  the books needed 
to stock the veh~cles, were purchased 
for use In the 1998199 pdot program m 
Ahuachapan and Caballas 

Seven profess~onal l~brar~es for use by 
MOE staff and teachers were created 
under the SABE Project At the 
reg~onal level, these l~brar~es were 
comb~ned wrth the Centrales 
Pedagbglcas 

F~ve  gu~des produced to asslst the 
Educador 2000 project develop a serles 
of 34 programs ~llustrat~ng educat~onal 
rnnovatlons to Salvadoran teachers 

TV equipment purchased for taplng of 
weekly tralnlng programs 

RESULTS 

The school l~brar~es round out the 
SABE Project's effort to outfit prrmary 
school classrooms w~th the mater~als 
needed to create a favorable learnmg 
environment The reference mater~als 
such as d~ct~onar~es and encycloped~as 
asslst students In completing course 
work wh~le storybooks remforce the 
notlon that read~ng can be a 
pleasurable pursult 

The SABE Project has found that 
desp~te the~r ava~labll~ty In schools, 
l~brar~es are sometimes not used 
approprrately due to prrnc~pal's wony 
about loss and theft In an effort to 
promote readmg and to encourage the 
w~der use of lrbrar~es as an educatlonal 
resource, SABE Project recently 
lnlt~ated ~ t s  bookmob~le program which 
wdl be p~loted durmg the 1998 and 
1999 school years 

At the Centrales Pedagbg~ca, teachers 
can access reference books on d~verse 
toplcs such as chtld psychology and 
curr~culum development to asslst them 
m theu preparatlon of lesson plans 

Because Mrn~stry techn~c~ans could 
never clearly define the purpose and 
vlslon needed to develop Educador 
2000 as a dlstance educat~on program, 
an agreement was made to have the 
communlcatlons department create 
~nformat~ve telev~s~on programming 

through ds office of publlc~ty 

The b~bhojeep caja vlajera, or travelmg 
>ox, pre-pdot program has been 
mt~ated by the SABE Project m the 
jepartments of Ahuachapan and 
Cabafias In t h~s  program, color-coded 
boxes of books are d~str~buted to 
partlclpdtlng schools After a per~od of 
weeks, the boxes are exchanged and 
chddren recelve a new sh~pment of 
books to read and enjoy 

Due to a serles of personnel and pol~cy 
changes that occurred In 1995, many 
tralnlng lnltlatlves such as Educador 
2000 were dropped In favor of other 
actlvltles 



ACTIVITIES 

i)evelopment, prmtlng, and 
hssemnat~on of language and 
nathemat~cs textbooks for students In 
grades K-6 

PRODUCTS 

*7 5,000 K math and language 
workbooks prmted and d~ssem~nated 
*250 000 1 * grade workbooks prmted 
and d~ssemmated 
* 180,000 rev~sed K workbooks prmted 
and drssemmated 
*5 10,000 rev~sed I "  grade workbooks 
pr~nted and d~ssem~nated 
*530,000 1" grade math and language 
textbooks prmted and dissem~nated 
*360,000 2" grade math and language 
texts 
*3 16,000 3'd grade math and language 
texts 
*240,000 4" grade language and 
rnathernat~cs textbooks prmted and 
d~ssemmated 
*270,000 5"' grade math and language 
texts prmted and dmemmated 
*260 000 6"' grade math and language 
texts pr~nted and d~ssemmated 

In addmon, supplemental reprlnts were 
made of 
*35,000 each of 1" grade math, 
language, science and soc~al stud~es 
texts, 
*32,000 each of 2nd grade math, 
language, sclence, and soc~al stud~es 
texts, and 
*28,000 each of 3'd grade math, 
language, sclence, and soc~al stud~es 
texts 

RESULTS 

Research has found that all baskc 
educat~on students are benefitt~ng from 
the "C~potes" collect~on, wr~tten and 
prmted w~th SABE Project assistance 

INCRE's October 1996 survey of 
teachers and d~rectors from 500 schools 
found that 100% of all publ~c schools 
owned the C~potes collect~on 

In add~t~on, ~t a worth mentlonmg that 
SABE's C~potes collect~on ushered In 
the Min~stry's new pol~cy of prov~dmg 
textbooks to all students free of charge 

COMMENTS 

Although referred to as textbooks, 
these books are not textbooks In the 
trad~t~onal sense Rather they are 
organ~zed educat~onal mater~als to h ~ l p  
teachers reach goals ~dent~fied In the 
new curr~culum and encourage them to 
develop locally-adapted leam~ng 
methods 

These text reprmts were necessary due 
to a h~gher than expected rate of 
enrollment for first cycle students 



Product~on and d~ssem~nat~on of 
support mater~als to teachers 

Introduce use of low-cost educat~onal 
mater~als Into the classroom 

PRODUCTS 

Technrcal asslstance prov~ded In 
wrltlng nlne Issues of the nat~onally- 
drstr~buted quarterly teacher's 
magazme, Horrzontes 

30,000 coples of four Issues of CLASE 
magazme prlnted by the SABE Project 
In conjunctron w~th the MOE Office of 
Publ~c lnformat~on 

Gu~de developed to help teachers 
prepare 30 of the~r own low-cost 
teachmg mater~als These mater~als 
were developed to support rev~sed bas~c 
educatton curricula 

Flrst cycle d~dact~c mater~als manual, 
hlghl~ght~ng uses of low-cost 
educat~onal mater~als m grades 1 - 3, 
developed, validated, and prmted 

Tramng In the development and use of 
low-cost educat~onal mater~als was 
mcluded as a major component of the 
EMDE model schools format~on 
tralnlng 

Techn~cal asslstance was prov~ded to 
the Mln~stry In the creatlon of three 
reg~onal Centrales Pedagdgrcas where, 
among other th~ngs, teachers can v ~ s ~ t  
model classrooms to learn about 
Innovatwe uses of low-cost educat~onal 
mater~als 

RESULTS 

Magazmes such as Horrzontes and 
CLASE offer the Mmstry a means by 
wh~ch to prov~de teachers w~th needed 
mformat~on and also serve to remforce 
techn~ques learned at in-service 
tralnlng sesslons 

Use of locally-ava~lable, low-cost 
educatronal mater~als m the school 
allows for the sustamable product~on of 
unportant educat~onal tools It also 
helps teachers to break the cycle of 
dependence on the central Mmstry m 
the provrslon of all teachlng mater~als 

EMDEs now serve as a resource for 
other d~s t r~c t  teachers m the 
development and use of low-cost 
educat~onal mater~als 

The three reg~onal Centrales 
Pegag6g1cas are operat~onal in San 
Mlguel, Santa Ana, and San Salvador 
Teachers are free to drop In at any tune 
durlng the week to recerve tralnlng or 
personahzed asslstance rn the 
development of educat~onal rnaterrals 
or curr~culum development The San 
M~guel Central Pedagdglca estimates 
that approx~mately 100 teachers vls~t 
the~r center each month 

COMMENTS 



ANTICIPATED OUTPUT 
Functionrng national achrevement testing system geared to subject matter and grade level 

Enhanced MOE central and local staff capacity to deslgn udmnrster, 
interpret, and use tests and other pupil apprarsal  instrument^ 

ACTIVITIES 

Create new Testmg and Evaluatron 
Unlt as part of the Nat~onal D~rectorate 
of Educat~on to serve all sectlons of the 
Mlnrstry 

PRODUCTS 

In 1992, the SABE Project presented a 
plan for the creatlon of an evaluation 
unlt with~n the Mlnistry ent~tled "An 
Analys~s of the Plans for the 
Evaluatron and Assessment System " 

SABE Project finds were util~zed to 
purchase computer equipment for the 
new evaluation unlt and long-term 
technical assistance prov~ded to the 
unlt through SABE subcontractor, 
INCRE 

RESULTS 

The SABE Project's plan was accepted 
and In 1993, the Un~t  for Analys~s of 
Educat~onal Quality (UACE) became 
operat~onal w~th  responslbll~ty for 
evaluat~ng Mlnlstry educat~onal 
programming such as curr~culum 
~mplernentat~on and teacher tralnlng 
and for admlnister~ng student 
ach~evement tests 

In 1996, the UACE department 
evolved into a larger un~t  known as the 
Direcclbn Nac~onal de Evaluac~bn 
(DNE) The DNE performs 
evaluat~ons and conducts ach~evement 
testing for the entlre Ministry 

COMMENTS 



Des~gn, vahdate, and conduct cntenon- 
.eferenced student achlevement tests 
or  grades K-6 

PRODUCTS 

1992 - K-2 tests In language 
mathemat~cs, motor skdls, and 
affect~ve domam developed p~loted, 
and apphed In 108 schools 

Sprmg 1994 - Language and 
mathemat~cs tests for grades 3-4 were 
produced, valrdated, and admmstered 
to a sample of 6,000 students in 105 
schools 

Fall 1994 - Language and mathemat~cs 
tests for grades 3-6 were produced, 
vahdated, and admmstered to a 
sample of 22,374 m 105 schools 

1995 - Soc~al studies and sclence tests 
for grades 3 and 5 developed Grades 3 
and 5 language, math, sclence, and 
soc~al studies tests were admln~stered 
to a sample of 24,534 students from 
266 schools 

1996 - Soc~al stud~es and sclence tests 
for grade 4 and math, language, 
sclence and soc~al stud~es tests for 
grade 6 developed Th~rd, fourth, and 
s~xth grade language, math, sclence, 
and soc~al stud~es tests were 
admmstered to a sample of 35,265 
students from 500 schools 

1997 - W~th log~st~cal support from 
SABE , the MOE conducted math and 
language testlng on a sample of more 
than 2,000 th~rd and s~xth graders from 
26 schools 

RESULTS COMMENTS 

Cr~ter~on-referenced tests based on the 
program of stud~es as rev~sed by the 
SABE Project prov~de the M~n~stry 
w~th an essent~al tool to measure the 
~mprovement of student academ~c 
ach~evement from year to year 

Between 1994 and 1997, substant~al 
improvement has been noted m student 
test performance In the key subjects of 
math and language 



ACTIVITIES 

rrain Ministry employees in test 
iesign, validation, implementation, 
md analysis 

PRODUCTS 

Achievement tests were developed 
through the formation of test 
development teams consisting of 
national content-area consultants, 
public school teachers, and 
representatives of the MOE s 
curriculum destgn and evaluation 
departments 

SABE advisors worked closely with the 
test development teams to define test 
objectives, write and validate test 
questions, and compile and analyze test 
results 

A detailed manual describing the test 
administration process was created by 
INCRE and annual trainings (1994- 
1996) conducted utilizmg n as a 
guidebook 

Enrichment actlvltles such as study 
tours to learn about test data analysis 
and evaluation were provtded to 
Ministry testing personnel 

Eight one-week training modules 
covering different aspects of testmg 
and evaluation provided to MOE 
evaluation staff Topics covered 
included qualitative evaluation, 
criterion reference testmg, evaluatton 
design and interpretation of results, 
and introduction to statistics 

RESULTS COMMENTS 

Through technical assistance provided 
by SABE Project subcontractor 
INCRE, the Ministry has developed the 
complete capability to develop, 
validate implement, and analyze 
testlng data 

This training culminated in 1997 when 
the Ministry conducted testing on a 
sample of 2,000 3rd and 6th graders 
without technical input from the SABE 
Project 

A major SABE Project achievement 
was to get the Ministry to recognize the 
need for and usefulness of student 
achievement test data The Jan-June 
1993 semi-annual report states, the 
testmg program continues to be 
handled almost as an annex with no 
one really responsible within the 
MOE " However, as the Project 
concludes the Ministry possesses ~ t s  
own national directorate of evaluation 
and has even expanded ~ t s  achievement 
testing to high school students 

With its testing capaclty fully installed, 
the Ministry should concentrate future 
efforts on ensuring that it is using 
testlng data to its fullest extent 



ACTIVITIES 

Develop Manuales de Evaluac~on and 
tram teachers In the~r use 

PRODUCTS 

1992 - The Evaluation Manual 
developed through workshops w~th 
particlpatlon of reg~onal spec~al~sts 
17,500 copies printed and d~stributed 
to teachers In grades K- l 

1995196 - SABE subcontractor, 
INCRE, ass~sted the M~nistry in the 
development of rev~sed Manuales de 
Evaluacdn for kmdergarten first, and 
second cycles In add~t~on, a nat~onal 
training program was conducted for 
teachers, pr~nc~pals and supervisors 

An accompanymg tralnlng v~deo was 
also created 

RESULTS COMMENTS 
- -  - 

Teachers d ~ d  not l~ke  the evaluat~on 
charts used for measuring student 
progress because they thought they 
were overly complex 

Noted educat~on spec~al~st, Dr Ernesto 
Sch~efelbern, found the rev~sed 
Manuales to be of a h~gh qual~ty and 
cons~stent w~th  the MOE's nat~onal 
curr~culum and support texts 

INCRE's 1996 study of 4" and 5"' 
grade teachers found that 65% reported 
that they evaluated the~r students 
"constantly and dally" 

-~ -- 

Based on the need to s~mpl~ fy  the 
Mmstry's evaluat~on gu~des, INCRL: 
was h~red In 1995 to create a new 
versron of Evaiuat~on Manuals for 
Kmderganen and first and second 
cycles 

ANTICIPATED OUTPUT 
A tralnedprofesslonal staff of MOE central speclabsts, teacher framers, 

reglonal admrnlsfrators and supervuors, other school dwectors 
and classroom teachers (grades K-6) 

School princrpals, teachers, supervisors and other key members 
of the MOE framed rn U S  usrng CAPS methodology 

ACTIVITIES I PRODUCTS 

Develop nat~onal plan, w~th central and 
regional cooperat~on, for ~n-service 

tralning of teachers 

RESULTS 

Core of tramers establ~shed at nat~onal 
and regional levels to develop and 
conduct all needed Mmstry tralnlngs 

Tramng gu~del~nes establ~shed wh~ch 
emphasized the use of "cascade" 
trainmg by hav~ng trainers tra~ned to 
conduct tralnlng on larger scale In the 
reg~onal levels 

COMMENTS 

Whrle the cascade model has proven to 
be an effic~ent means of conveymg 
trainlng to large numbers of teachers 
care needs to be taken that the core 
tralnlng group a not over-burdened 
w~th developmg and del~ver~ng all 
Min~stry tralnmg needs 



KTIVITIES 

rram teachers to Implement new 
:umculum w~th focus on ch~ld- 
:entered pedagogical approach 

Strengthen MOEYs teacher tralnlng 
unlts 

PRODUCTS 

2 674 k and 5,70 1 l st grade teachers 
and 220 teacher tralners tramed In 
rev~sed curr~culum prlnc~ples and 
student-centered pedagogy 

Follow-on tralnlng for 2,677 K and 
5,701 1st grade teachers w~th  new 
emphas~s on use of texts and thew 
correlat~on w~th  new methodolog~es 

4,920 2d grade, 3,984 31d grade, 3 194 
4" grade, 3229 5"' grade, and 2880 6" 
grade teachers tra~ned In reused 
curr~culum prlnc~ples and student- 
centered pedagogy 

Tramng unlt technlclans from both the 
nat~onal tralnlng office as well as the 
reg~onal tralnlng offices rece~ved 
lntenslve lnstructlon In how to develop 
and conduct a w~de  varlety of tralnlngs 
for teachers m grades K-6 that employ 
a ch~ld-centered teachmg methodology 

So as to maxlmlze the~r effect~veness, 
tralnlng was prov~ded not only m 
content area but also In the areas of 
facll~tat~on, leadersh~p, and cooperative 
learmng 

1 1996 classroom study conducted by 
NCRE found that the majorlty of 4"' 
md 5"' grade teachers employ 
Iartlclpatory teachlng techn~ques 

reacher tralnlng conducted by the 
SABE Project has been far-reaching 
INCRE's 1996 study of 4" and 5Ih 
grade teachers found that 88% reported 
hav~ng rece~ved tralnlng In the rev~sed 
~urr~culum 

Through the Intenswe use of the 
"tralnmg of tramers" methodology, a 
core of well-tramed faclhtators has 
been developed In each of El 
Salvador's three reglons Each 
trarnlng center has been Imbued w~th  
the capaclty to deslgn, Implement, and 
evaluate 1t.s own tralnlng sesslons In 
accordance w~th  reg~onal needs 

T h ~ s  abhty has been demonstrated 
many tunes over, most notably w~th  the 
des~gn of the mtenslve two-week 
EMDE tramlng sesslons for teachers 
and prmc~pals from new model 
schools 

COMMENTS 

Teacher tralnmg was far reachmg and 
has affected almost every teacher ~n the 
country However, continuous follow 
up of teacher tralnlng has not ev~dent 
Teachers rece~ved four to five day s 
worth of tramng to Introduce new 
curr~culum and teach~ng 
methodolog~es Whde a good start 
t h~s  IS not suffic~ent tlme to change 
well-establ~shed behav~ors The MOE 
must contlnue to prov~de per~od~c  sk~lls 
tralnlngs to ~n-serwce teachers 



ACTlVlTlES 

lmplementat~on of drstance educat~on 
program for teachers 

Prov~de CAPS-style tralnrng to 
teachers and school drrectors 

i 

PRODUCTS RESULTS 

28 1 d~rectors and 982 first cycle 
teachers partrc~pated In a d~stance 
educatron pdot to tram school 
prrncrpals In school management and 
admlnistratron 

Consultants hrred to revlew drstance 
tralnlng plan des~gn and establ~sh 
evaluation system 

A var~ety of factors tncludrng trouble 
determrnmg how to schedule d~stance 
tralnrng sesslons so as not conflrct wrth 
teachmg schedules, chron~c problems 
w~th the central Mrnrstry s a b ~ l ~ t y  to 
furn~sh trarnlng materials, and Issues 
brought about by decentrallzatron 
contrrbuted to the ~nabrl~ty of the 
d~stance educat~on program to extend 
beyond the pdot phase 

In order for drstance educat~on to 
Funct~on In El Salvador, the Mmstry 
NIII  have to create Incentwes for 
:eachers and prrncrpals to utrlrze the~r 
Free tlme to upgrade teachrng shdls 

- - - 

Tralnmg of 150 teachers and school 
d~rectors from 60 schools was 
successfully carr~ed out In the U S In 
late 1993 In 1994, 52 Mmstry 
tralners and supervisors rece~ved U 9 - 
based tralnlng to develop a corps of 
' master tramers" to receive add~t~onal 
trarnrng rn new student-centered 
teachrng methodolog~es 

Creatron of EMDE model schools 
network through the dellvery of three 
rounds of m-country tramng that 
rephcated the U S -based CAPS 
trarnlng experlence Thls tralnlng 
focused the followmg prlnc~ples 
*student-centered lnstruct~onal 
methodology, 
* total quality management m 
educat~on, 
* school/parent~communrty hnkages, 
*adult education techn~ques 

In keeplng w~th the MOE's 
decentrallzatron goals, EMDE tralnlng 
was prov~ded at the reg~onal level w~th 
each region respons~ble for creatlng 1t.s 
own two-week trarnrng program 

Rec~prents of CAPS-style tralnlng 
formed the bas~s of the CEC (Centro 
Educatrvo de Capac~tatron), later 
known as the EMDE (Escuelas Modelo 
de Desarrollo Educatrvo), program that 
generated 257 model schools 
(approx~mately one per every school 
drstnct) 

In addrt~on to benefitting teachers from 
the 257 establ~shed EMDE schools the 
program's mult~pl~er component has 
allowed numerous teachers from 
EMDE assoc~ated schools to benefit 
from the lnnovatlve teach~ng 
technrques learned at EMDE 
tralnlngs 

The EMDE model created by the 
SABE Project has proven to be 
extremely sustamable The Mlnlstry 
has adopted the EMDE model as a 
prrmary means through wh~ch In- 
servlce trarnlng a transm~tted to 
teachers throughout the country 

To be selected as a CECIEMDE, 
schools had to meet stringent cnterld, 
mostly centered on the percerved ab~lrty 
of school d~rectors and teachers to act 
as effectrve agents of change Unlrke 
previous CAPS tralnrngs school 
d~rectors accompan~ed the~r teachers to 
the ~n-country tralnlngs held edch 
summer from 1995-1997 The 

inclus~on of the school d~rectors better 
ensured the ~mplementatron of the 
newly learned methodologres 

As model schools are respons~ble for 
tralnlng assoc~ated schools in the~r 
d~strrct, this model fits In w~th  the 
Mrn~stry's efforts to decentral~ze the 
entlre teacher tralnlng process 



ACTIVITIES 

Tram school d~rectors to understand 
the new puprl-centered methodolog~es 
berng taught to teachers m presentatlon 
of new curr~culum 

PRODUCTS RESULTS 

1992 -- 660 school d~rectors trarned In 
new student-centered, actlvlst learn~ng 
methodolog~es Prlnclpal's Tralnrng 
Manual was drstr~buted to all 
partlclpants 

1993 - 4,102 school d~rectors tramed 
to Increase the~r awareness of MOE 
actrv~tles armed at educatronal 
improvement, to teach them to IdentlfL 
numerous resources ava~lable to them 
from therr own communltles, and to 
prov~de an overvrew of prevlous 
teacher tralnlngs The supervlsors 
prov~ded the tralnlng to the school 
d~rectors 

1994-1997 - 257 school prlnc~pals 
warned m EMDE methodology 

1995 - 1 902 prlncrpals trained In 
curr~culum evaluatron sk~lls 

Train~ng school d~rectors In new 
teachrng methodolog~es made them 
more receptive to the Idea of teachers 
~ntroduc~ng the new methodolog~es 
they were learn~ng rn workshops into 
the classroom W~th tralnrng, school 
d~rectors could also now act as 
promoters of teachrng methodology 
change at the classroom level 

COMMENTS 

Although training of school prlnc~pals 
was not mtrally contemplated In the 
SABE Project des~gn a concern 
surfaced after the first teacher 
workshop for K~ndergarten teachers 
The concern was that, rf the prlnc~pals 
drd not understand the "new focus" 
berng promoted In teacher workshops 
they m~ght not allow the change m 
teach~ng approach 

As a result SABE advrsors 
recommended tralnlng prlnc~pals so 
that they could understand the focus 
and purpose of the trarnmg teachers 
were recervlng 

In addltlon as returning CAPS 
scholars found ~t d~fficult to ~mplement 
the new teach~ng rnethodolog~es 
learned n thew U S -based tralnrng, 
tramng personnel made the decrsron to 
rnclude school d~rectors, along w~th 
supervlsors m the model school 
tralnrng teams 



COMPONENT I1 

I Develop a global plan for the 
supervlslon program, lncludlng 
supervrsor role definrt~on and tralnrng 

ANTICIPATED OUTPUT 
A trarned supervrsory staff wrth well defined roles and responsrbrlrtres 
provdrng effectrve supervrsion and advrsory servlces to local  school^ 

PRODUCTS 

Analyt~cal study of the Mrnrstry's 
Strategy to Strengthen the Eflciency of 
the Supervrsron Sysrem, prepared by 
the National Drrectorate of Supervrsion 
to determine rts feasrbrllty 

The conceptual document entrtled 
Educatronal Admanrst~atron and 
Currrculum Change A Challenge to 
Leadership was written as a result of 
the study Thls document served as 
bas~s for the educational admlnlstratron 
manual wrrtten for school prrncrpals 
and supervlsors of whlch 5,000 copres 
were made and dlstrrbuted rn early 
1994 

-- 

RESULTS 

Although efforts were made to rnclude 
supervlsors In subject matter testlng, 
systematic attentron to the role of 
supervrsor trarnrng was not fully 
addressed by the SABE Project In 
addrt~on, the advent of large-scale 
decentralmtlon added to the confusron 
of the role of the supervisor 

COMMENTS 

Quote from the January - June 1993 
SABE Seml-Annual Report "Because 
of the drverse functions and demands 
on the educational admrnrstratlon 
advrsor, the adv~sor's SOW was 
modrfied to reflect a concentratlon on 
decentralrzatron " 

Now that the Mrnrstry has firmly 
established ~ t s  decentralrzatlon to the 
department level, lt can now work to 
more clearly define the role of 
supervrslon wlthln rts thrs new context 



ACTIVITIES 

Implement new school mapping 
program through Department of 
Supervrsron to obtarn relrable school 
data 

Develop trarnrng program and 
coordrnate tralnrng of supervrsors in 

accordance with gurdelrnes wrrnen by 
the Natronal Supervision Department 

PRODUCTS 

Plan for conducting school mapprng 
developed by SABE Project consultant, 
Carlos Mora 

RESULTS 

T h ~ s  school mapprng plan emphasrzed 
the acquisrtron of data not tradrtronally 
comprled In prror Mrnrstry school 
mapping efforts The consultant 
emphasized school mapprng as a 
means to acquire information for a 
computerized database on a varlety of 
toprcs that would be helpful to a 
supervrsor in conductrng his work As 
such, the map would serve as a true 
plannrng tool 

Tramng workshop prepared for 2 10 
supervrsors from all school distrrct to 
farnll~arize them with therr new role as 
lard out by the Supervrsor's Manual of 
Functrons 

Supervisors from all school distrrcts 
trarned so as to understand the newly 
conce~ved role of supervrsors as teacher 
mentors and catalysts for classroom 
change 

Trarnrng workshop for 228 supervisors, 
desrgned jorntly by DICAP and the 
Department of Supervisron, on 
developing communlcatlon and 
leadersh~p sk~lls 

Tra~ning workshop for drstrict 
supervlsors desrgned by DICAP on 
rnterpersonal relationshrps and confl~ct 
resolution 

-- - 

COMMENTS 

Due to an overload of Component I1 
actrvrtres and a personnel change in the 
educational adrnrnrstration advisor 
positron rn 1993 the school mapping 
actrvity was not pursued by the SAUt 
Project beyond the plannmg stage 



ACTIVITIES 

rram supervlsors In new pedagogical 
nethodologles being rmplemented by 
lew curr~culum gu~des 

PRODUCTS 

All departmental and d~strlct 
supervlsors recerved tralnrng to help 
them bener understand the purpose and 
expectations of new teachmg 
methodologres bemg apphed In the 
classroom, particularly methodolog~es 
and strategies promoted by CAPS 
teachers 

Supervisors rece~ved training In 
approprlate methods of classroom 
observation Observation instrument 
for use by supervlsors to ident~fy 
teacher strengths and weaknesses was 
developed and d~str~buted 

Throughout the course of the SABE 
Project, supervlsors have been Included 
In the overwhelming majorlty of 
teacher tralning sesslons rnclud~ng, but 
not lmted  to the followrng 
*curr~culum tralning for grades K-6 
*IRI tralnmg 
*Ilbrary tralning 
*evaluation manual tralning 
*EMDE trammg 
*confl~ct resolution trainmg 

RESULTS 

One of the goals of the SABE Project 
has been to promote the use of 
supervlsors as technical resources for 
teachers As the crltical lmk between 
schools and Mln~stry adm~nistrators, 
supervisors are the logical cho~ce for 
reinforc~ng Ministry polic~es on 
everything from school admln~strat~on 
to the implementation of child-centered 
teaching methodolog~es 

Thanks to the SABE Project's efforts to 
involve supervlsors in the majorlty of 
teacher tramng events, they are bener 
able to re~nforce the use of new 
teachmg tools and techniques at the 
classroom level 

COMMENTS 

Although ~nclud~ng supervisors in 
teacher training sesslons has been a 
Important innovation of the SABE 
Project, the ~naccess~b~llty of many 
rural schools and the large number ot 
schools In a distr~ct make it hard tor 
supervisors to make regular visits to 
schools 



ANTICIPATED OUTPUT 
A functronlng and ejfectlve system of baslc education decentrallzed 

to reglonul and local levels, rncludlng decentrallzed decisron-muklng and resource allocation uuthority 

-- 

ACTIVITIES 

Develop global decentrallzatlon plan 
for Mlnlstry 

PRODUCTS 

Decentrallzat~on pldn, along wlth 
accompanylng lmplementatlon plan, 
completed wlth assistance from the 
Educational Admmstrat~on advlsor 

SABE Project funds prov~ded to 
renovate 1 lof the 14 newly-created 
departmental offices 

Study conducted of MOE s exlstlng 
vehicle resources It served as the bass 
for the procurement of 46 veh~cles 
purchased by SABE for use In reg~onal 
and sub-reg~onal offices 

Computer study completed speclfylng 
reg~onal office computer needs 

Proposal for the decentraltzat~on of 
OPCI developed by a local 
subcontractor 

Pasantlas for e~ght  MOE personnel to 
Nicaragua and the Dom~n~can Repubhc 
to observe those countries' 
decentral~zat~on efforts 

RESULTS 

In 1996, the Mlnlstry moved forward 
wlth decentraluat~on and created 
offices In each of El Salvador's 14 
departments The Educat~on 
Admlnlstrat~on Adv~sor worked wlth 
the Mmstry to define and organlze the 
funct~ons of the new educat~onal office, 
rncludrng personnel requirements 

W~th the advent of decentralmt~on, 
the central Mln~stry has been able to 
successfully transfer many of ~ t s  former 
responslbll~t~es to the departmental 
offices After only three years of 
~mplementat~on, departmental offices 
are now responsible for managlng the~r 
own budget, managlng human resource 
needs, prov~d~ng supphes to schools, 
and paylng salanes They also serve as 
the operat~onal base for departmental 
and d~str~ct  supervisors 

COMMENTS 

By creatmg departmental offices the 
MOE fulfilled thelr objectlve of 
modern~zmg the state by movlng 
educat~onal and admlnlstratlon 
funct~ons from the central to the state 
level 



ACTIVITIES 

Decentralrze Mrnrstry technrcal 
functions 

PRODUCTS 

Plan for decentrdllzatlon of teacher 
tralnrng to the regronal level created by 
teacher trarnrng advrsor Manuals 
written establ~shrng functrons, 
procedures and log~strcal needs for 
decentralrzed tralnlng 

Curr~culum Actron Comm~ttees 
(COMCEDs) establrshed In each of the 
three regrons and 14 departments to 
ass~st w~th  the development of 
reg~onally-appropriate currrculum 

RESULTS 

In-servrce teacher trarnrng 
decentrahzed to the regronal level In 
addrtron the use of the EMDE network 
further decentralrzes teacher trarnrng to 
the local level 

Input from parents, teachers and 
community members used In the 
development of currrculum gu~des 

COMMENTS 



ANTICIPATED OUTPUT 
Increased partrcrpatron ofparents and other communrty leaders rn basrc educatron 

ACTIVITIES 

Des~gn model for school-community 
xganlzatlon 

Development and ~mplementat~on of 
D~str~ct Educat~on Funds (FED) and 
School Educat~on Funds (FEE) p~lot 
programs 

PRODUCTS 

Two reports regard~ng plans for 
promotmg school-commun~ty 
mvolvement were wr~tten by the SABE 
Project 

lndrcatrons for a Program to 
Strengthen School-Communrly 
Relatrons, m whrch conceptual, poky,  
and strategy alternatrves are drscussed, 
and A Program to Strengthen School- 
Communrty Relatrons, whrch drscussed 
methodologrcal aspects of school- 
communlty parmersh~ps 

SABE Project advrsors ass~sted m the 
development of the operat~onal 
structure for d~sbursement of funds to 
school d~strrct commrttees In add~t~on, 
SABE d~rectly adm~nrstered $500,000 
worth of FED funds to 2 1 school 
d~str~cts In the ex-confl~ct~ve regrons 
dnd an add1t1onal$500,000 worth of 
FEE funds to 450 schools rn the ex- 
confl~ctwe zones 

RESULTS 

As communlty mvolvement, control 
and accountab~l~ty are the hallmarks 
that character~ze the FED Program, ~t 
served as an important step for the 
Mm~stry's decentralrzatron program 
FED fund drsbursements proved so 
successful that the Mrnrstry decrded to 
implement the School Educatronal 
Fund (FEE) prlot program that 
prov~ded d~rect grants to schools to 
purchase needed materrals and 
equipment The FEDIFEE programs, 
wh~ch the SABE Project helped to 
develop and admmster served as 
precursors to today's Consejos 
Drrectwos Escolares (CDEs) program 
CDEs are charged w~th  the nnportant 
tasks of admrnlsterrng the school 
budget and hrrmg school personnel 

COMMENTS 

The FED Program rece~ved h~gh marks 
for both the way finds were 
admmstered and for uses that school 
d~strrcts made of thew locally- 
controlled finds Srmrlar results were 
obtamed w~th  the FEE program where 
an mdependent audrt found mrsuse ot 
funds by school commrttees to be 
m~nrmal 



ACTIVITIES 

Prov~de confl~ct resolution trainrng to 
members of confl~cted Consejos 
D~rect~vos Escolares (CDEs) to 
promote cohesweness 

PRODUCTS 
- - 

To strengthen the CDE program, the 
MOE requested that SABE 
subcontractor, FLJNPRES be hired to 
conduct a rime-month program to 
prov~de confl~ct resolut~on tralning to 
CDEs experlenclng problems 
~mplement~ng the MOE's school-based 
financ~al management program T h ~ s  
program rece~ved a seven-month 
extenslon to address the needs of 
addit~onal CDEs 

RESULTS 

In~t~ally, Creat~ve Responses to 
Confl~ct (CRC) trainlng was prov~ded 
to 71 school CDEs Although fewer 
schools than ant~c~pated were reached, 
results of partlclpant evdluations found 
that 95% of partlclpants v~ewed the 
tralning as very benefic~al Based on 
th~s  feedback, the Mln~stry requested a 
seven-month extenslon to FUNPRES7s 
contract so that another I 5OCDEs 
could be tramed This tramng 
concluded m July w~th slmllarly 
posrtlve results 

COMMENTS 

The CRC tralnlng was lnlt~ally 
prov~ded as pan of a p~lot program for 
schools In the ex-confl~ct~ve zones 
However because such posltlve result5 
were obta~ned through the p~lot 
program, the Min~stry asked that the 
program be adapted to fit the needs of 
troubled CDEs throughout the natlon 
The request by the Mmstry to extend 
the tralnlng demonstrates the success 
ach~eved by the SABE Project In 
wlnnlng support for ~ t s  Component 1V 
programming 



COMPONENT IV 

ACTIVITIES 

Upgrade the academ~c level of the ex- 
conflrctlve zone's Maestros Populares 

ANTICIPATED OUTPUT 
Better framed ex-conJl~ct~ve zone teachers wlth upgraded  kills both 

In terms of knowledge of acudernrc urea us well as pedagogy 

PRODUCTS 

SABE Project Executwe Assatant, 
Mat~lde de Qurntana, worked closely 
w~th the Concertac~bn Educatrva de El 
Salvador (CEES) to define an 
educat~onal tralnrng plan for 300 
Maestros Populares that was acceptable 
to the teachers, USAID, and the 
Minntry of Educatron 

Importantly, the group was able to 
develop a tralnlng plan that utlhzed 
exlstrng Minlstry of Educatron adult 
educat~on curricula Thrs ensured the 
MOE's recogn~tlon of the Maestros 
Populares' degrees 

RESULTS 

In thrs accelerated d~stance education 
program coverrng three academ~c years 
In 18 months, 128 maestros populares 
completed the thrrd cycle of basrc 
educat~on (grade m e )  and 172 
maestros populares completed h~gh 
school Classes were held each 
Saturday and Sunday in 15 centers 
throughout El Salvador 

Thrs program proved so successful that 
add~t~onai funds were added to the 
SABE Project to allow those 
graduatrng from nrnth grade to move 
on to h~gh  school stud~es As the 
project closes, 147 Maestros Populares 
are studymg In 10 centers throughout 
the ex-confl~ct~ve zones 

Throughout the program of 
"nrvelacdn," all Maestros Populares 
rema~ned In theu posltlons as teachers 
n Escueias Populares Thus, skrlls 
learned In weekend classes could be 
rmmed~ately applred rn the classroom 
durrng the week 

COMMENTS 

The 'nrvelac~on" plan for the Maestros 
Populares 1s s~gn~ficant In that rt 
brought teachers ahgned wrth the anti- 
government left Into a dralogue w~th 
the Mlnrstry By promotrng the use of 
the Mm~stry's establ~shed adult 
educat~on classes to teach the Maestros 
Populares, SABE demonstrated that 
cooperatlon between the too srdes could 
be accomplrshed 

In add~tron, although the Mlnlstry 
requrres a college degree to become a 
certrfied teacher, the SABE 
"nrvelacdn" program has succeeded In 
brrng~ng Maestros Populares a few 
steps closer to achrev~ng th~s  goal 



I ( de El Salvador ( Populares as offic~al M~n~stry teachers I I 

ACTIVITIES 

Ass~st Maestros Populares to obtarn 
unlverslty teachmg degrees 

ANTICIPATED OUTPUT 
Increased avarlabdlty of educatronal supplles and equrpment to schools rn ex-conjlrctrve regrons 

ACTIVITIES 

Study conducted to determme needs of 
schools In the ex-confl~ct~ve zones and 
to locate and ~dent~tjl "escuelas 
populares" 

PRODUCTS 

Through Project subcontractor CIDEP, 
the SABE Project has coordmated the 
un~versrty study of 83 Maestros 
Populares through a d~stance educat~on 
program sponsored by the Un~vers~dad 

PRODUCTS 

The school study team surveyed 891 
offic~al schools, 223 escuelas populares 
and 32 escuelas mlxtas and produced a 
report of thew findmgs to the MINED 

RESULTS 

The SABE Project has been able to 
cover 17 months worth of expenses for 
t h~s  pre-servlce teacher tralnlng 
program that w~l l  eventually result In 
the certificat~on of 83 Maestros 

RESULTS 

COMMENTS 

Informat~on from th~s  survey was used 
to procure goods/matenals for these 
schools The survey, also served as a 
valuable resource for MINED to 
d~scover how many escuelas populares 
ex~sted 

COMMENTS 

Three teams of people spread out 
through the eastern reglon for three 
weeks negotiating w ~ t h  FMLN 
organmtlons to obta~n access to 
"escuelas populares" All but three 
such organlzatlons agreed to have the~r 
schools surveyed 



I ACTIVITIES 

Acquls~t~on of educat~onal supphes to 
ex-confl~ctrve schools 

Acquire warehouse to store 
commod~t~es purchased w~th USAlD 
funds unt~l MOE warehouses were 
certified by USAIDIMCRC 

PRODUCTS RESULTS 

Plana L~bre texts for grades 4-6 were 
revised for reprlntmg and 
dlssemlnat~on to schools In the ex- 
contlict~ve zones Subjects covered 
~ncluded math, language, sclence, and 
s o c d  studies 

To ensure that all schools rece~ved an 
adequate supply of books, 42,400 of 
each subject for 4" grade, 34,800 of 
each subject for 5' grade, and 32,200 
of each subject for 6' grade were 
prmted and d~ssem~nated 

SABE Project worked w~th  the MOE to 
ensure that Canasta Bas~ca and 
textbook d~str~butions reached all 
schools In the ex-confl~ct~ve zones, 
lncludmg as many Escuelas populares 
as poss~ble 

Developed warehouse management 
system that was ~mplemented In all 
mlnlstry warehouses 

Traln~ng and techn~cal assistance was 
provided to Min~stry employees ~n the 
~mplernentatron of the new warehouse 
system 

Procured shelvmg, fork I~fis, and other 
warehouse equipment to brtng MOE 
warehouses into comphance w~th  
USA ID regulat~ons 

Durmg the war, schools In the formerly 
confl~ct~ve areas were unable to receive 
adequate supphes of bas~c educational 
mater~als The SABE Project brought 
an ~nfus~on of needed classroom 
mater~als ranglng from chalk to 
textbooks to IR1 cassette recorders to 
schools throughout the ex-confl~ct~ve 
reglons 

Of greater s~gnlficance was that 
SABE's lnslstence on national 
d~str~bution brought the sub-standard 
cond~t~on of ex-confl~ct~ve schools to 
the MOE's attention T h ~ s  has led to 
the provision of other Mmstry servlces 
to Maestros Populares such as In- 
serwce teacher tralnlng and 
partlclpatlon In the Escuelas 
Saludables (Healthy Schools) program 

The new system of warehouse 
management has ~mproved the 
Mm~stry's abhty to track goods 
entermg and exltlng the warehouse It 
has also allowed the MOE to d~rectly 
recelve goods purchased w~th USAlD 
funds 

COMMENTS 

When the SABE Project began, the 
AEDIDA team was unaware that ~t 
would be requ~red to take on 
warehousmg respons~bd~t~es for goods 
procured w~th  SABE funds 

T h ~ s  unexpected add~t~on to the 
Project's scope of work presented many 
challenges to the project management 
staff and d~verted attent~on from 
techn~cal actlvltles 

Fortunately, by 1996 the M~n~stry 
warehouses rece~ved USAID 
certlficatlon thus allowmg the SABE 
Project to cease rentlng ~ t s  warehouse 
space In San Salvador 



ANTICIPATED OUTPUT 
Reduced conflrct rn school envrronments UJ part of USAID/EI Salvador's manciate to tran~rtron from war to peace 

ACTIVITIES 

Implement programs to address anti 
socral behavrors found among ch~ldren 
from the ex-confl~ct~ve zones 

PRODUCTS 

Over a 14-month period, SABE Project 
subcontractor, FUNPRES, prov~ded 
vary~ng levels of conflrct resolut~on and 
medratron tralning to 1,306 teachers, 
parents, and students from 155 schools 
m the ex-conflict~ve zones 

Over a 14-month period, SABE Project 
subcontractor, FUNDASALVA, 
provided extenslve trarnlng to 
teachers, parents, and students from 37 
prlot schools located rn the department 
of La Paz to combat substance abuse 
and v~olence problems among school 
chddren Through therr tralning, 
FUNDASALVA attempted to place 
behavior problems with~n the context 
of post-traumatic stress resulting from 
El Salvador's civrl war 

RESULTS 

The FUNPRES tralnrng program has 
grven teachers, students, and parents 
needed tools and strategies to avord 
v~olence m the resolut~on of every day 
conflrcts 

The FUNPRES Creatrve Responses to 
Confl~ct (CRC) tralnrng proved to be so 
popular among trainlng recipients that 
FUNPRES found teachers and students 
from other schools requestmg tralnlng 
Approxrmately 450 teachers from 
outside the ex-conflrctrve zones 
received CRC training 

As a result of the FUNDASALVA 
trainlng, parents and teachers are more 
aware of post-traumatrc stress 
syndrome and its rmpl~catrons for 
youth In total, 276 teachers and 2,935 
parents recerved sensitivity trarnlng 
and, m addrtron, 276 teachers and 
4,458 students part~cipated rn 
workshops on self-esteem, 
communication, and management of 
tension and frustrat~on Fmally, 78 
teachers (two From each school) 
received specrallzed trarn~ng to detect 
and asslst chddren demonstrating antr- 
social behavrors 

COMMENTS 

To ensure the sustamabllity of these 
jpecialr~ed programs, both 
subcontractors were requrred to design 
a MOE absorption plan They also 
made sure to rnciude drstr~ct 
supervisors and departmental office 
representatrves in the tralnlng so that 
the methodologies could be reinforced 
in prlot schools and introduced to other 
schools 



ACTIVITIES 

Research the psychologrcal status of 
chrldren among the ex-conflrctrve 
zones 

PRODUCTS 

FUNPRES developed a psychologrcal 
profile of chlldren from the ex- 
conflrctrve zones 

FUNDASALVA conducted research on 
chrldren's attrtudes and belreves 
regardrng drug and alcohol use 

RESULTS 

FUNPRES admrnrstered the Eysneck 
Personal~ty Test to 13,3 17 chrldren 
from 25 schools m the Eastern Regron 
Results found that the war has 
negatrvely rmpacted the behavror of 
students, especially those from San 
Mrguel and La Un~bn However the 
rrsk of future w~despread crrmlnal 
behavror among the student populat~on 
does not seem lrkely 

In rts research report, FUNDASALVA 
found that whrle the overwhelmrng 
majorlty of students rn the ex- 
conflictrve zones had never trred drugs, 
alcohol, or crgarettes, many held 
ambrvalent feellngs towards drug and 
alcohol use In general 

COMMENTS 

It IS hoped that the results of the 
FUNDASALVA study wrll be utrlrzed 
to make parents, teachers, and students 
more aware of the problems facrng 
young people today wrth regards to the 
use of drugs and alcohol 



IV Conclus~ons and Lessons Learned 

The SABE Project has been very successful in supporting and strengthemng an extenslve and 
ambitious natlonal program of educatlonal reform commonly referred to as Reforma Educatzva en 
Marcha The pnmary ~mpact of SABE Project interventions has been to create sustainable 
mechanisms that enable the Minlstry to continue expanding and adapting the reforms as needed 

The Project has been an important partner to the Ministry in helping ~t to define and develop its 
educatlonal reform path SABE has ~ntroduced concepts, matenals, and practices that promote a 
child-centered, actlvist learning approach In all areas of baslc education Thls fimdamental 
concept has been embraced by the Mlnistry and IS evident in Ministry reform efforts conducted 
outslde the scope of the SABE Project 

In addition to creatlng fimdamental changes In teacher-student classroom interactions, the SABE 
Project also leaves behlnd a substantial network of EMDE model schools that now serve as one of 
the Mmistry's pnmary means of conducting in-service teacher tramng Wlth EMDEs, teachers 
can turn to other teachers m their very own school distnct for guidance and training Thls 
decentralized approach helps to ensure that tralning IS adapted to local realities 

The SABE Project has enjoyed particular success in promoting a decentralized system of 
education administration where local entities assume day-to-day financial, admlmstrative, and 
managerial responsibilities In just three years, Mimstry departmental offices have been able to 
take on many responsibllltles previously handled at the central or regional level In addition, 
school-based financial management has become a reality Through the CDE program, each 
school is now given ~ t s  own funds to procure goods and servlces as needed What is now 
perceived as a completely acceptable devolution of responsibility, would have seemed radical at 
the Project's outset 

The SABE Project has successfully met all objectives onginally envisioned in ~ t s  scope of work -- 
and more Although all Project deliverable~ have been met, there are some that have not been met 
as fully as was onginally hoped In particular, the SABE Project's work with the Ministry's 
supervisory staff was left uncompleted While highly successful in bnnging supervisors into the 
trainlng fold, the evolution of the decentralization plan and the competing demands of other 
activitres limited the pnority and management will to fully address t h s  area Major work towards 
aclueving decentralization, an issue with which all Central Arnencan countries are grappling, 1s in 
its infancy and we believe that the Ministry's supervlsion program could profit from future 
techmcal assistance geared towards addressing supervisory Issues within the context of 
decentralization 

The SABE Project has served as a catalyst for reform w~thin a Ministry of Education ready to 
make improvements The introduction of innovative ideas coupled with capacity building has 
allowed the Ministry to embrace and implement reforms on a scale well beyond that of the SABE 
Project Over the years, as activities come and go, the ultimate legacy left by the SABE Project 
will be the extenswe support it offered a reform-minded Ministry to carry out its own reform 



agenda SABE played a key role In the Ministry's willingness to accept change and attempt new 
and innovative programs which will continue well beyond the life of the SABE Project 

B Lessons Learned and Suggestrons for the Future 

a Overall Project 

To be successful, full partlc~patlon and collaborat~on must exs t  between fore~gn 
assistance projects and host ~nst~tutlons 

The SABE Project has been notably successful in servlng as a catalyst for educational reform in El 
Salvador An important element that contributed to thls success has been the degree of 
collaboration between the Project and the M~nistry While the quallty of the technical 
recornrnendatlons was strong, this alone was not a sufficient Input to ~mtlate fundamental change 
In a large bureaucratic system Rather, the key element was the process by which the Project 
helped the Ministry develop a vislon for reform, and then asslsted in its ~mplementation The 
subtle shlft from foreign assistance project to a natlonal program of sustamable educational reform 
happened after the Ministry defined its goals and developed a deep commitment to those goals 
At thls pomt, the nature of collaboration changed from a M~nlstry collaboratmg with a forelgn 
assistance project, to a US AID project participating m a Ml~llstry juggernaut of reform 

There were several elements that enabled h s  fundamental accomplishment of Ml~llstry ownership 
of the reforms One 1s the cruclal importance of contlnuity of leadershp and vislon at the top 
levels of the Ministry The Minister, Vice Minister, and many of thelr top managers remained at 
the Ministry throughout the years of inrtlation and consolidation of the reforms The importance 
of this kind contlnuity for a long term reform process is hard to overstate Another element was 
the highly participatory process of sector analys~s, whlch led to a common understanding of the 
problems and a common agenda for resolving them 

In additlon to these broad processes that contnbuted to a collaborative spmt, a strong worlung 
relationship between the USAID, Project, and Mlnistry staff was facilitated by dally mechanisms 
of coordlnatlon Thls relationship is not automatic, and In the case of the SABE Project took time 
to develop and mature It 1s to the cred~t of all entities mvolved (USAID, the Ministry, and the 
AEDDA team) that mutually agreeable terms were established for creatlng a successful and 
productive work environment Two factors in particular helped to develop constructive dynamics 
between USAID, the contractor team, and the MOE Increased emphasis on Informal 
communlcations and relationships, and the appointment of a respected Salvadorean national as 
Executwe Assistant 

At the Project's outset, large formal meet~ngs of the Project Management Committee (GTP) were 
held bi-weekly The intensive meetmg schedule became a burden and the meetings themselves 
sometimes proved to be counterproduct~ve as differences were alred m an environment not sulted 
for their resolution As the SABE Project Mldterm Evaluation noted, "As important as such 



formal contacts are, informal communlcatlons may help to solve even more problems " In 
response, these larger, more formal meetings were reduced and replaced with smaller, more 
intimate meetlngs held between advisors and their counterparts that promoted a collegial work 
envlronrnent The second critical factor was the hinng of a Salvadoran national to serve as the 
Project's Executive Assistant Matilde de Quintma's strong relationshps w t h  Ministry 
administrators helped to strengthen and personalize the SABE Project to the MOE and forged a 
sense of trust and common purpose among all parties 

Project offices should be located in the Mlnistry so that the technical team can work 
directly with counterparts, 

Close physical proximity is an essential aspect of effective collaboration and the development of a 
sense of common mission From its inception, the SABE Project maintained offices for technlcal 
advisors withln the Mlnistry of Education, but the management and administrative offices were 
maintained in a separate location until early 1996 The move of the Project staff to offices within 
the Mlnistry sewed to further integrate the SABE Project into the day-to-day life of the Ministry 
and created a valuable team-like spmt Thls move greatly strengthened what was already a 
cordial working relationship as Ministry employees could easily drop in to speak wlth Project staff 
about matters large and small 

External m~dterm evaluations prov~de a useful opportunity to reflect on project 
components and direct~on. 

Mld-tern evaluations are useful in that they allow an outside entity to review and assess project 
activities conducted dunng the first half of the project's life The report provides both unbiased 
feedback on project progress, as well as a neutral forum to critically assess and resolve 
management and design issues The mid-term evaluation, as deslgned by USAID, allows the 
project an opportu~llty to take a step back from day-to-day activities to examine the project in ~ t s  
entirety and to ask the questions "Where have we been'" and "Where do we need to go'" At its 
most helpful, a mid-term evaluation refocuses project energies on those activities that are best 
sulted for accomplishmg project goals Unfortunately, the mid-term evaluation of the SABE 
project did not hl ly meet these objectives The Project would have benefitted from a more 
concrete and thoughtful vision for the Project's last years In order for the mid-term evaluation to 
be effective, the purpose of the assessment must be clear, the scope of work must be well defined, 
and the evaluators must be carefully selected 

The role of the key senror technrcal advrsor needs to be clearly understood 

The prlmary contnbut~on of a donor techn~cal assistance project IS access to technical expertlse 
that is not readily available in the country, as well as a broader perspective on lnternatlonal 
experience In educational reform The other elements of project assistance (financial support for 
training, commodity purchases, admlnistratlve support) are pnmmly to support the 
implementation of the program that IS developed with the assistance of the technlcal advlsors 



While the number and range of long-term advisors will probably dimrmsh over time as activ~ties 
are completed and the Mtrustry assumes fill responsibilrty for programs, a strong collaborative 
program requires the continuing presence of at least one senior education advisor who commands 
the respect and confidence of the Ministry and who participates in the on-going p l m n g  and 
implementation of reform activities In this way, the project provides proactwe and collegial 
assistance in assessing needs and evaluating options, as well as the admimstratrve and financial 
capacity to respond to requests for assistance The Mintstry should be encouraged to take full 
advantage of this opportuntty 

Short-term technical assistance may assume an important role in areas where the Mrn~stry has 
sufficient personnel to take ideas and new matenals and to implement them wtthout assistance 
The brggest weakness of short-term assistance is the potential for a lack of continutty or follow- 
up action In determining the scope for short-term personnel, the entire activity should be planned 
to completion and responsibility assigned to either Project or Mimstry officials In thts way, the 
impact of short-term consultancies can be maximized 

b Component I 

Creative, accessrble, and low-cost teaching materials are an excellent complement to 
programs of study and textbooks 

Extensive technical assistance by long-term advisers of the SABE Project played a key role in 
strengthenmg the quality and quantity of inexpensive teaching matenals that are now available to 
elementary school teachers throughout El Salvador Because of the focus on "low-cost 
matenals," teachers and children in the most remote schools are now afforded access to didactic 
equipment and supplies that enltven the classroom environment and provide new alternatives to 
the methodologtes employed by teachers to cornmumate more effectively to chrldren In 
addrtion, the use of low-cost educational matenals in the classroom empowers teachers and helps 
them to break the cycle of dependence on the central Ministry for the provision of all teaching 
supplies 

Drstance educatron programs are enhanced when they ~ncorporate numerous and 
vaned actrvrtres and exercrses that help sustain student rnterest. 

Because young chlldren have short attention spans, the IRI program has worked hard to create 
mathematics programs that are entertaining, vaned, and promote active learning An important 
lesson was learned when classroom evaluations of the imtial second grade program found that it 
did not optimally engage students' attention To rectify this situation, 15 songs covenng specific 
mathematical concepts were created and inserted into the program Thanks to the expert 
technrcal assistance supplred by Project SABE international consultants, the programs have been 
greatly varied and enlwened Songs, physical exercises, the use of complementary teaching 
matenals, inter-active participation, and teachers who have been trained to encourage student 



particlpatlon, have all combined to assure more engaging distance learning expenences for 
students in first through thlrd grade 

Organrzatronal ~ncentive systems may inhib~t full use of items such as school 
libraries and other materials provided by the project Organlzational and cultural 
constramts should be addressed when mater~als are made available 

The SABE Project actively promoted Interest in readmg for recreation, research, and general 
information through the school llbrary actmty The Project provlded books and created school 
libraries in almost half of El Salvador's basic education schools and tramed 630 teachers and 
prlnclpals in the techmques of runnlng a school library However, the constraints to full utilization 
of the llbrary was not only the supply of books, but also In systemic disincentives to using the 
books and materials As is common in many countries, Inventory control systems hold 
admlnlstrators responsible for the materials under their care If school admimstrators and teachers 
are evaluated only on the condition of the llbranes, they will restnct students' access to the 
educational resources because they are womed that the children will damage or not return the 
borrowed books Therefore, ~t is important that the personnel evaluation system emphasizes the 
appropnate use of materials and the learning outcomes as well as prudent stewardship of the 
Inventory 

There are various ways to address these constraints in addition to changing Mimstry personnel 
pollcles In El Salvador, positive steps are being taken by individual schools to promote the active 
use of school libranes Through their Consejo Directive Escolar (CDE), some schools are using 
funds to hlre local people to staff Iibranes while others are purchasing additional books or setting 
aside empty classrooms to serve as the school library In addition, the SABE Project recently 
launched a pilot caja viajera (traveling box) program to bnng recreational reading books to 
schools with the express purpose that they be loaned out to individual students This lending 
library system places responsibility for the library on the school and commuty  rather than on 
individual teachers, which creates considerable social and peer pressure to take good care of the 
books In other countries, the use of group responsibility to maximize use and care of educational 
materials has proven to be successful 

In-service teacher trainmg, IS essential to keep teachers apprlzed of new advances In 
educational technology, mnovatrve teachmg methodologres, curriculum revrslon, 
continuing classroom assessment procedures, and the role of the commun~ty In 
strengthening the qualrty of educatlonal programs 

Pnor to the SABE Project's inception, ~n-service teacher tralning by the Min~stry had virtually 
ceased to exlst However, thanks to the SABE Project, M~nistry support for teacher trainlng has 
grown as the posltlve results of a wide array of in-service activit~es have been demonstrated 
through improved teacher classroom performance However, in-service training should never be 
considered completed Rather, it should be seen as an on-going process that is required to 
strengthen existing skills, enhance solidarity among the educat~onal community, and serve as a 



mechanism to provide cross fertilization among 11ke-minded professionals In addition, given the 
Ministry's move to a prwatized system of pre-service teacher education conducted by vmous 
accredited universities, in-service teacher trainmg is more important than ever to ensure that all 
teachers are up to date with the Mm~stry's most recent programs and ~mtiatives 

School d~rectors and district and departmental supervisors should always 
participate in ~n-service teacher training sessions so as to be able to provide 
continued support to teachers once they begin implementing new practices and 
methods In the classroom 

Many early CAPS scholars noted that they had found ~t difficult to implement the classroom 
reforms learned in their U S -based training when the school director was not on board with the 
proposed changes This expenence underscores the importance of the school director in the 
execution of school reform To avoid the isolation felt by many retumng CAPS scholars and to 
prepare schools to embrace a climate of change, the SABE Project made the decision to ~nclude 
school directors and departmental supervisors as participants In in-service trainmg sesslons for 
teachers This policy decision, though not originally contemplated in the Project deslgn, has 
reaped multiple benefits 

Nowhere has this policy been more successfully demonstrated than m the development of the 
EMDE model school network The strategy behnd traimng teachers, principals, and distnct 
supervisors from each school distr~ct was to provide a key group of indiv~duals representing the 
vmous levels within the distrrct to work together as a un~fied team to implement the EMDE 
concepts T h ~ s  multi-level trainmg approach has allowed those in positions to effect systematic 
change to both understand and promote the implementation of new teachmg methodologies at the 
classroom level and has eliminated the isolation felt by teachers attempting to improve their own 
classroom performance 

Participant training can be an effectwe complement to in-country training and can Initiate 
enthusiasm for reforms 

Early in the SABE Project, a large number of teachers received traimng in educational 
methodologies in the U S through the Central Amenca Peace Scholarships (CAPS) project 
Many of these teachers returned to El Salvador to implement changes in the classroom, but found 
it difficult to manage with hmited support of the school directors (see above) The SABE project 
decided to reonent the U S traimng activities toward a "trainlng of trainers" approach that 
proved very effectwe A core group of teachers and school directors was selected for intensive 
tralnlng In the U S to both learn new chlld centered teachmg methods and to be able to use adult 
learning techniques to tram other teachers when they returned This group created a central 
corps of tramers who then conducted training in El Salvador for teams from each model school 
consisting of three teachers, the director, and the reglonal supervisor This approach successfully 
blended the advantages of U S training, which created enthusiasm and new skills, with a defined 
role and way of applying the training when they returned In doing so, the Project helped to 



establish cost-effective and sustainable means of repl~cating the trairung in the home country The 
U S training could be focused clearly on prepanng the teachers as trainers, and on their return 
they were able to immed~ately apply the trairung m the teacher trainlng workshops This activity 
was an important element in "Jump-starting" the reform process in El Salvador 

Model schools can be an especially meaningful instrument to sustain in-service 
teacher trainmg at the d~strict level 

Rooted in the SABE Project's initial expenence with the CAPS program, the EMDEs are a 
network of 257 model schools that have been created in all of El Salvador's 210 school districts 
The EMDEs represent a decentralization of the Ministry's in-service teacher tra~ning program 
As such, each school distnct enjoys the presence of at least one school that exemplifies the very 
best in teaching content and methodology Classrooms are a11 especially endowed with low-cost 
and creative teaching materials Teachers, distnct supervisors, and school principals have all 
attended special summer training programs designed to encourage teachers to serve as l e w n g  
facilitators, rather than lecturers, and to encourages students to participate, create, and imagine, 
rather than s~mply copy and memonze Finally, EMDE teachers are responsible not only for 
enhancing the quality of teaching withn their particular model school, but also for reachmg out to 
teachers from other schools within their particular distnct to provide t r a m g  In new methods and 
programs SABE Project advisors have been quite encouraged by the EMDE schools' efforts to 
train associated schools They have found that virtually all EMDEs visited report having 
provided semlnars and workshops to nearby schools 

Importantly, because EMDE teachers are located in each school distnct, they serve as an easily- 
accessible technical resource to their fellow teachers Thls proximity, coupled with the sense of 
pr~de that is generated by being named a model school, has served to sustain the concept of the 
EMDE model In addition, the Ministry has recognized the need to offer financial incentives to 
EMDE schools through the Bono de Calldad program Each year EMDE schools are provided 
with a extra funds that are designed to defray the costs of training sessions to associated schools 
Without these extra funds, the tralning program costs would have to be p a d  through the school's 
own operating budget, malung it unlikely that a school would be wlling to conduct such trainings 

To be successful, a student achievement testing program must be part of a clearly 
established policy Otherwise, the ~mpact of such a program could be lim~ted and 
short-hved 

One of the SABE Project's greatest achievements has been its success in assisting the Minlstry of 
Education to embrace the concept of student achievement testing as a useful tool for education 
reform From the earliest days, the SABE Project has worked with the Ministry to create an 
evaluation department with the capacity to m t e ,  validate, administer, and assess data from 
national achievement testing The intensive technical assistance provided to the Ministry's 
evaluation unit over a period of many years allowed MOE technicians to gradually take on more 
and more responsibility for testing activities The gradual training approach helped to instill a 



permanent capacity withln the Minlstry and gave the SABE team the opportunity develop the 
testlng program In accordance with the Ministry's evolving testing policies The Ministry's 
acceptance of testing as part of its educational reform policy can be seen in its efforts to expand 
testing beyond basic education In the fall of 1997, the Mirustry successfully adrnimstered 
achievement tests to all students m their final year of hgh  school as a prerequisite for graduation 

c Component II 

lmplementat~on of decentralization redefines the role of supervisors wlthln the 
education admln~stration system 

Despite early assistance from the SABE Project m wntmg a supervision manual, the Minlstry of 
Education has been unable to fully define the role of supervisor wthm its ever-evolving system of 
education administration The introduction of decentralization to the departmental level in 1996 
served to reshuffle supervisors and led to the creation of the new Departmental Supervisor 
position While decentral~zation has, in general, strengthened the role of supervisors by bnnging 
them closer to their client population, supervisors still lack a clear scope of work At certam 
moments, the supervisor is seen primmly as a collector of admimstrative data At other tune, 
he/she IS depicted as a "pedagogical facilitator" who should be one of the man  role models for 
excellence in teachmg 

Ideally, the supervisory staff should be able to perform both a b s t r a t i v e  and tecbca l  tasks 
And, in fact, most supervisors have received extensive techca l  t r a m g  by attendlng the mynad 
of teacher tralnlng workshops offered by the SABE Project Now that decentralization has been in 
place for almost three years, it is recommended that the SABE Project help the Mimstry to 
reassess the role of supervisors at the distnct and departmental levels w h n  the context of 
departmental decentralization 

Decentral~zation can be successfully implemented and embraced by Mlnlstry 
admlnlstrators, teachers, and local community members in a relatively short tlme 
period if lt is Introduced systematically and bu~lds on pre-exlsting structures. 

The central M~nlstry's success in rapidly decentraliung adrmmstrative and managenal functions to 
the departmental level is owed to the fact that the decentralization plan created by the SABE 
Project bullt on pnor Muustry decentralization efforts Specifically, the plan called for the 
ut~lization of expenenced regional administrators to staff the new departmental offices When the 
Mirustry decided to Implement h l l  scale decentralizat~on in 1996, these personnel already had 
approx~mately ten years' expenence admimstenng financial, personnel, tramng, and logistical 
activities in the Mixustry's three regional and three sub-regional offices Consequently, it was 
relatively easy for them to transfer their slulls to a lower level of decentralization Thanks to 
careful planning and the use of targeted individuals for implementation, feedback to date remains 
very positive about both the structural and functional aspects of the 14 departmental offices 



Many financ~al dec~sions, and the management of financial resources, can safely be 
entrusted to local school commun~ties 

The SABE Project FED and FEE pilot programs along with their national offshoot, the network 
of school committees known as Consejos Dlrectivos Escolares (CDEs), have successfully 
demonstrated the abil~ty of local school committees to manage their own h d s  Based on initial 
audits of selected schools, ~t appears that occurrences of corruption, theft, and malfeasance have 
been absolutely minimal In addition, the cholces made by local schools about ways to use their 
funds generally followed the norms and guidelines prepared by the Mimstry In fact, local CDEs, 
which are comprised of the school principal, teachers, parents, and students, frequently elaborated 
very creative and innovative mechmsms for a s sung  that funds assigned to their schools were 
uthzed effectively and efficiently 

In addit~on to involvement in financial decis~on-making and management activities, CDEs have 
also demonstrated the ability to make informed dec~sions about both cumcular and adrnimstrative 
aspects of their indiv~dual schools For example, CDEs have frequently used their funds to help 
pay the costs of contracting special teachers or llbranans Also, new library books, dictionaries, 
and educational matenals have been purchased to enhance the quality of education at the 
classroom level Infiastructurally, schools have chosen to rehb ish  classrooms by replacing worn 
out roofs and by buildlng walls to safeguard chldren in the recreational areas of their school 
grounds 

The Mimstry's decision to offer these block grants to indimdual schools has assisted in reducing 
the schools' constant dependence on the central Mimstry to provide all goods and services This 
change has reduced response time, promoted a sense of self-rehance, and has helped to ensure 
that funds are being spent on items that are actually needed by the school 



Attachment A 

SABE Project International Consultants 



SABE Project Internat~onal Consultants 1991-1 998 

02-Sep-98 

Name Toprc Comp Comp Subgroup Start Date End Date Days Worked 

Altaga Estrada, Jose Desrgn an evaluatron system for I D~stance Tra~nrng 
the teacher uarnlng drstance 
educatron program 

Anderson, Moms Motorpool Spec~alrst 11 Motorpool 10/13/1993 11/9/1993 20 

Aragon, John lnterrm COP 111 Management 412211 992 8/15/1992 69 

Arango, Marta Development of test~ng program I Early Ch~ldhood Educatron 21111 993 2/15/1993 13 
for ECE, assist in the 
development of teachers' gurdes 
for 4 and 5 year old K, assrst w~th  
decentralzat~on of curr~culum 

Arango, Marta 

Arango, Marta 

Arango, Marta 

Early Chddhood Educat~on and I 
Comm RelatronsIFreld Based 
Curnculum Evaluat~on 

Cumculm Desrgn for 6 yr old I 
Kmdergarten and 
Decentralrzat~on Efforts 

1st and 2nd grade language and 1 
math test evaluatron 

Early Chrldhood Educatron 312311 992 4/3/1992 10 

Curr~culurn Development 8/17/1992 9/11/1992 22 

Curr~culurn Development 11/9/1992 11/20/1992 11 



Name 

Aravena, Jose 

Aravena Jose 

Aravena, Jose 

Aravena, Jose 

Aravena, Jose 

Ameta, Jose 

TOPIC Comp Comp Subgroup Start Date End Date Days Worked 

Des~gn and Develop mm- I Educat~onal Mater~als Dev 1 1/22/1993 12/3/1993 10 
workshops In the "Centrales 
Pedagoglcas", plan workshops 
and dev mater~als for 1994 
school year, follow-up w~th past 
wkshps 

Develop low-cost ed mat I 
workshop for DICAP, Plan and 
develop mater~als w/ MOE 
techn~c~ans 

Prov~de MOE TA on the desg~n, I 
elaborat~on, product~on, 
vahdat~on, and appl~cat~on of low- 
cost ed mats , prov~de 1 ntl and 
3 reg~onal workshops 

Support tralnrng of teachers of K I 
and 4th grade, plan and 
strengthen pedagog~cal centers, 
tram personnel In ed mats 

Asslst MOE technlclans In the I 
select~on of low-cost ed mats , 
conduct ntl & reg~onal 
workshops to tram technlclans m 
the use of low-cost ed mats 

Adv~se a team of math spec~al~sts I 
In the des~gn of math curr~culum 
for basic educat~on 

Educat~onal Mater~als Dev 11/3/1993 11/19/1993 15 

Educat~onal Materials Dev 8/23/1993 10/15/1993 40 

Educational Mater~als Dev 1 /24/ 1994 4/15/1994 60 

Educat~onal Mater~als Dev 2/18/1993 3/9/1993 16 

Educat~onal Materials Dev 711 111994 7/22/1994 I0 



Name 

Arrreta, Jose 

Atucha, Luis 

Avrla, Rosa 

Avrla Rosa 

Avila, Rosa 

Avlla, Rosa 

Basttdas, Pedro 

Campos, Teresa 

Topic 

Mathematlcs Curriculum 
Specialist 

Deslgn social marketing strategy 
for the SABE Project 

Create a test admin~stratron 
manual for the application of K-2 
tests in the areas of congatwe 
learning, language, and math 
Present finished congatrve, 
language and math tests for I st 
and 2nd grade 

Test Adminrstratron 

Test Admrnistration 

Ass~st the MOE evaluation team 
to complete baselrne language 
testlng for K-2nd grade 

Analys~s and validatron of the 
exlstrng desrgn for educational 
space for preschool and bas~c 
education 

Revlew and report on the impact 
of the SABE Project with regards 
to El Salvador's education reform 
process 

Comp Comp Subgroup Start Date End Date Days Worked 

I Currrculum Development 2/41 1996 2/18/1996 15 

I1 Social Marketing 4/21/1992 5/29/1992 29 

Educat~onal Space Analys~ 81 101 1993 9/14/1993 26 

SABE Project Acttvitres R 10/1/1997 12/12/1997 53 



Name 

D~az de Jesus, Altagrac~a 

D w  de Jesus Altagrac~a 

D m  de Jesus, Altagrac~a 

D~az de Jesus Altagracra 

D~az de Jesus Altagrac~a 

D~az de Jesus, Altagrac~a 

D~az  de Jesus, Altagrac~a 

Prepare report summarlzmg the 
experience of the pdot IRI 
program and plan semlnar for 
presentat~on of report 

Tram MOE designated IRI 
coordmator and asslst m the 
organlzatlon of the IR1 P~lot 
Program 

Rev~se ex~tsltng IRI program for 
Ist, 2nd, 3rd grades, wlrte gu~de 
books, produce rad~o math 
programs, coordmate work of 
Salvadoran IRI spec~al~sts 

Develop IR1 Pilot Program based 
on RLAP Ecuador Program 

Follow-up to the product~on of 
the 1st grade IRI math serles, 
adv~se In des~gn of study gu~des, 
anal~ze and redes~gn vahdat~on 
reports, tram MOE 

Rev~se exltsltng IRI program for 
1st. Znd, 3rd grades, wlne gu~de 
books, produce rad~o math 
programs, coordmate work of 
Salvadoran IRI spec~al~sts 

Create d~stance learn~ng modules 
for teachers In the use of IRI 

Comp Comp Subgroup Start Date End Date Days Worked 

I I R1 

I IRI 

1 IRI 

IRI 

IRI 



Name Topic Comp Comp Subgroup Start Date End Date Days Worked 

Dlaz de Jesus, Altagracia Advise In the redesign of the 1st 
grade math series and design the 
2nd grade math senes, "El 
Maravilloso Mundo de Los 
Numeros" 

Esquivel, Juan Manuel Provide m-service tralning to 
MOE evaluation and testing team 

Estrada Rosita Evaluate materials of Educac~Q 
en Poblacidn Program 

Farrar, Ann 

Gdmero Glor~a 

Gamero Gloria 

Gamero, Gloria 

Ganlero, Gloria 

Assist the Testing Advisor in the 
development of a project 
rnonltorlng and evaluation plan 

Evaluate revised teacher guides 
for IRI math series follow-up 
w ~ t h  math series formative 
evaluat~on collaborate with 
DlEGE In test analysis 

Evaluate learnlng outcomes of 
1st and 2nd grade IRI math 
program 

Ass~st In the design of formative 
and summatlve evaluat~ons for 
the 1st and 2nd grade IRI serles 

Interactive Rad~o lnstruct~on 
Evaluation 

Testing/Evaluation 11/25/1991 12/14/1991 18 

Curr~culum Development 1/19/1998 2/13/1998 20 

Test~ngIEvaluat~on 113 111992 3/20/1992 20 

IRI 

IRI ' 



Name 

Gamero, Glor~a 

Toprc Cornp Comp Subgroup 

IRI 

Start Date 

5/2/ 1995 

End Date Days Worked 

Carry out first stage of format~ve 
evaluat~on of MOE IRI radro 
math progra, 

Assrst In the des~gn of format~ve 
and summatlve evaluatrons for 
the 1st and 2nd grade I R l  serles 

Gamero, Glor~a 

Gamero, Glor~a Tra~nrng of 1RI techn~c~ans In the 
appl~cat~on of summatwe 
evaluat~on 

Tram MOE IRI Personnel rn 
program evaluat~on techn~ques 

Gamero, Clor~a 

Gamero, Glor~a Awst DlECE Un~t In the 
Summatwe Evaluat~on of the the 
IRI math serles ' El Marav~lloso 
Mundo de 10s Numeros " 

Carc~a, Lexy 

Granneno, Jorge 

Ass~st w~th bookmob~le project Educat~onal Materials Dev 

Publ~shmg 

Testmg/Evaluat~on 

Procurement 

Test~ng/Evaluat~on 

Study of Salvadoran 
Publ~sh~ng/Pr~nt~ng firms 

Grant, S~dney Conduct a needs assessment of 
the UACE unit of the MOE 

Guzman, Zorla 

Hedench, Chr~st~an 

Procurement Specral~st 

Analys~s of test results and the 
product~on of reports 



Name 

Hederich, Christtan 

Topic Comp 

I 

I 

I 

I I 

I I 

I I 

I 

I 

I11 

111 

11 

I 

Comp Subgroup 

Testing/Evaluation 

Start Date 

11/1 1/1992 

End Date Days Worked 

Asstst the MOE evaluatton team 
to complete I st and 2nd grade 
mathemattcs tests 

Advtse in the reviston of the 
National Currrculum Model 
(Phase 11) I 

Curriculum Development Herdom, Magdalena 

Herdoiza Magdalena Advise In the revlsron of the 
National Curriculum Model 
(Phase I) 

Currtculum Development 

Staff Development Tramer MOE Staff Development T 

MOE Staff Development T 

Supervtsion 

Hoffman Michael 

Hoffman, Michael 

Jaramtllo. Cesar Design and implement a 
formative training program m the 
area of supervtsion 

Kane, Michael Provide leadership and 
communlcatton training to 
DlCAP staff 

Keller, Vtvian 

Lane, Warren 

Lane, Warren 

Lane, Warren 

Set up CAPSISABE PI oject CAPS 

Project Management 

Project Management 

Project Management 

lntertm Bustness Mandger 

Interim Busmess Manager 

Vehicle Management 
Revlew/Manual Devellopment 

Lemke Donald Curriclum Develonment Curriculum Development 



Name 

Loam Mora, Hilda Ligra 

Loam Mora Hdda Lig~a 

Locke, Walter 

Loera, Armando 

Loera, Armando 

Loera Armando 

Martinez, Roberto 

Mesa, Rebecca 

Mesa, Rebecca 

Mesa, Rebecca 

Develop special educatron 
curr~culum and train special 
education teachers/techn~cians 

Ass~st the MOE In the 
development of 9 manuals 
outlinmg Dept of Spec Ed svs, 
Devt of gu~des for spec ed 
curr~culum changes 

Evaluation and needs assessment 
of MOE aud~ovisual department 

Baseline Data Consult~ng 

Baselme Data Consultmg 

Baseline Data Consulting 

Test~ng and Measurement 

Revrew existing MOE 
commod~ty procurement 
procedures and ident~fy areas In 
which procedural adjustments 
need to be made0 

Comp IV coordination consultant 

Comp Comp Subgroup Start Date End Date Days Worked 

I Currrculum Development 1 1/10/1997 12/10/1997 23 

I Curr~culum Development 5/51 1997 6/30/1997 20 

Baselme Data 

Baseline Data 

Baselrne Data 

Test~ng/Evaluation 

Procurement 

I V Procurement 

Assit w~th vehicle procurement 11 Procurement 



Name 

Mesa, Rebecca 

Mrguez, Hugo 

Mtguez, Hugo 

Mora Carlos 

Munoz Adrtana 

Navarro, Hernan 

Nrmnrcht, Glen 

Nrmntcht, Glen 

Toprc Comp Comp Subgroup Start Date End Date Days Worked 

Develop the IFB for MOE copter I1  Procurement 
and dupltcator procurement and 
procure servtces of a fretght 
forwarder 

Assistance to FUNDASALVA m IV FUNDASALVA 
thetr eptdemrolog~cal survey of 
drug and alcohol abuse in the 
exconflrctrve zones 

Asststance to FUNDASALVA rn IV FUNDASALVA 
thetr eptdemrologrcal survey of 
drug and alcohol abuse In the 
exconfltctrve zones 

School Mapprng 11 School Mapptng 4/61 1 992 

G~ve techntcal asststance to I Currrculum Development 61301 1998 
Congreso Nacronal de Eucacr6n 
Parvularta 

Developed Observatron I I Supervrsron 
Instruments for Performance 
Apprarsal of Personnel of 
Educatron Supervrslon and 
School D~rectors 

Test Development and I 
Management 

Evaluatton and valrdatron of K I 
and 1st grade curr~culum 



Name 

Nrmnicht, Glen 

Parra Garces, Lurs Angel 

Picado, Marta 

Prcado, Marta 

Piedra Santa, Irene 

Ponce Morales, Lourdes 

Ponce Morales Lourdes 

Qumtana, Jorge 

Qumtana, Jorge 

Qurntana, Jorge 

Toprc 

Coordrnate the final development 
of various tests to be applred on a 
valrdatron scale for 1st and 2nd 
grades 

Improvement of COMCEDEs 

Tests and Measurement 
Consultant 

Tests and Measurements 
Specralrst 

Developrng Educatronal 
Supplement 

lnteractrve Radro lnstructron 

lnteractrve Radro lnstructron 

Eslrmat~on of economrc factors 
and policres affectmg the 
educational sector 

Educatron budget analyst for 
USAlD sector assessment of 
educatron 

Estrmation of lndrces and 
Informatron for the USAlD 
semester report and strategic 
objective #4 

Comp 

I 

I 

I 

I 

I 

I 

I 

111 

I I 

Ill 

Comp Subgroup 

Testrng/Evaluatron 

Currrculum Development 

Testrng/Evaluatron 

Testrng/Evaluatron 

Educatronal Supplement 

IRI 

IRI 

Baselme Data 

MOE Budget Absorpt~on 

Baselrne Data 

Start Date 

2/1/1993 

End Date Days Worked 



Name 

Ramlrez Manuel 

Ramrrez, Marro 

Rarn~rez, Marlo 

Ramrrez, Marlo 

Ramrrez, Marro 

Ram~rez Marlo 

Ramrrez, Marro 

Ram~rez, Mar10 

Ram~rez, Marlo 

Ram~rez, Marro 

TOPIC Comp 

Development of School 
Adrn~nrstrat~on Manuel 

Develop and produce 30 songs 

Rev~ew programs for 3rd grade 
math & tram MINED scrlpt 
wrrters 

Trarnrng IRI technrclans In rad~o 
productron technrques 

Trarnrng 1R1 techn~ctans rn radro 
product~on techn~ques 

Ass~st the MOE wrth the 
development of the scope and 
sequencrng chan for th~rd grade 
IRI program 

Trarnlng 1RI technrclans m radro 
productron techniques 

Tramng 1RI technlclans rn rad~o 
product~on technrques 

Develop and produce 15 
ch~ldren's songs for use in the IRI 
program 

Trarnmg IRI technrclans rn radro 
product~on techn~ques, asslstrng 
w~th development of 3rd grade 
program 

Comp Subgroup 

1RI 

IRJ 

1RI 

Start Date 

11/10/1993 

End Date Days Worked 



Name Topc Comp Comp Subgroup Start Date End Date Days Worked 

Ramrrez, Marlo Develop baselme data test for I I RI 
third graders partlclpating In the 
IN pilot program 

San G~ovann~, Raymond SABE Project Management Ill Management 
Analysls 

Ugalde, Carmen Educational mater~als spec~alist I Educat~onal Supplement 1/61 1 992 1/24/1992 17 
a the development of 
educational supplement 

Vald~vrezo, Marla Elena Design an evaluation system for I 
the teacher training distance 
education program 

Van Sant Frederick Conduct an assessment of MOE I 
evaluation unlt review 
Instruments to be used In 1 st 
grade test evaluation, conduct 
workshop on teacher evaluation 

V~llalobos, Oscar 

Zuman, John 

School hbrary plannrng and 1 
training 

Develop testlng subcontract I 
proposal 

School Llbtary 

Testmg/Evaluatlon 



Attachment B 

SABE Project Equipment Expenditures 



SABE Project Equipment Expend~tures 1991 - 1998 

kademy for Educat~onal Development 

Audiov~sual Equrpment 

Bookmobile Program 

Computers/Office Equipment 

D~dactic Materlals 

DuplicatorslXerox Copiers 

EMDE Materlals 

Escuelas Saludables Matenals 

FEDsFEEs 

Fre~ght Forwarding 

IRI EqulpmenUMatenals 

ISPM Goods/Matenals 

Manuales de Evaluac~on 

MOE Publ~catlons 

Rad~o Base Statron 

School Library BookslEqurpment 

School Supplies 

Teutbooks/Workbooks 

Vehlcles 

Warehouse Equ~pment 

Subtotal 

Development Associates 

L~brary Books 

Textbooks/Workbooks 

Veh~ciesISpare Parts 

Subtotal 

Grand Total 



Attachment C 

SABE Project Pasantias 



pasantla 

02-Sep- 98 

Person 

Ana Estela Moran 

Purpose 

To observe all proceses ~nvolved 
In the plann~ng des~gn, and 
creation of rad~o math gu~des as 
well as the~r evaluat~on Also to 
observe the product~on of a rad~o 
math serles and ~ t s  h~story 

Ana Estella Moran To attend Interactwe Radro 
lnstruct~on semlnar hosted by 
LearnTech Project and Rad~o 
Netherlands 

Ana Gladys de Cortez To observe the many components 
and sub-components of the 
Dom~ncan Republ~c's Ten Year 
Plan Top~cs included coverage, 
quahty, techn~cal and 
admmstrat~ve decentral~zat~on, 
financ~al plann~ng, management 

Ana Julra MartInez 

of external funds, and 
lmplementatlon 

To observe the plannmg of a rad~o 
math serles and to observe the 
creatlon of monthly plans and 
lesson drafts 

Angel Anton10 Azucar V I S I ~  to L~tografia Magno Graf to 
ensure the~r capaclty ~f awarded 
the reprlnt of the W 1 st grad 
workbooks 

Dest~nat~on 

Teguc~galpa, Honduras 

San Jose, Costa Rlca 

Beg Trav End Trav 

412511 995 41291 1 995 

Santo Dommgo, Dom~n~can Rep 121411 994 121911 994 

Teguc~galpa, Honduras 

Puebla, Mex~co 



Person 

Bartolome GII Cruz 

Purpose Destlnat~on Beg Trav End Trav 

To observe the many components Santo Dommgo, Domln~can Rep 12/4/1994 121 101 1994 
and sub components of the 
Dom~ncan Repubhc's Ten Year 
Plan Toplcs lncluded coverage 
quahty, techn~cal and 
admln~strat~ve decentral~zatton, 
financ~al plannmg management 
of external funds, and 
lmplementatlon 

Berta Yolanda Merlos To observe the process of creat~ng Teguc~galpa, Honduras 
gu~des to an Interactwe math serles 

Bessy de Castdlo 

Brauho Perez 

Carlos Klng 

Darlyn Meza 

To observe the process of Managua, N~caragua 
adm~n~strat~ve, finac~al and 
educat~onal decentrallzatlon at the 
centrdl level of Nicaragua's 
Mln~stry of Educat~on 

To attend part of the CAPSISABE Portland, Oregon 
partlclpant tra~nlng at Interface 

Attend a conference of Latm Caracas, Venezuela 
Amer~can educat~on program 
evaluators 

To observe the many components Santo Dommgo, Domtnlcan Rep 121411 994 121 lOIl994 
and sub-components of the 
Domlncan Republ~c's Ten Year 
Plan Toplcs lncluded coverage, 
qualrty, techn~cal and 
admmstrat~ve decentrallzat~on, 
financ~al plann~ng, management 
of external funds, and 
lmplementatlon 



Person 

Darlyn Meza 

Purpose Dest~nat~on 

Vls~t testing centers In Chde and Chde, Argentina 
Argentrnd to review thew structure 
and a b ~ l ~ t y  to use testlng data for 
educatronal reform rn cumculum, 
teacher tralnlng etc 

To observe the process of Managua, N~caragua 
admrn~stratrve, finaclal and 
educat~onal decentralrzatron at the 
central level of N~caragua's 
Mrn~stry of Education 

Dorra lnes Mendoza To attend latm amencan Sant~ago, Chrle 
syrnposlum on early ch~ldhood 
educat~on 

Edith Sanchez de Monzon To observe the process of Tegucrgalpa, Honduras 
format~ve evaluation and to 
observe the creatron of monthly 
plans and lesson drafts 

Beg Trav End Trav 

911 31 1997 9/2Oll997 

Edmund Benner To observe the many components Santo Domrngo, Domlnrcan Rep 12/4/1994 12/10/1994 
and sub-components of the 
Domlncan Republic's Ten Year 
Plan Toprcs included coverage, 
qualrty, technrcal and 
admln~stratrve decentralization, 
financral plannmg, management 
of external funds, and 
implementat~on 



Person Purpose Dest~nat~on Beg Trav End Trav 

Edmundo Misael Salas To observe the many components Santo Dommgo, Dominican Rep 12/4/1994 1211 011 994 
and sub-components of the 
Domlncan Republic's Ten Year 
Plan Topics ~ncluded coverage 
quality, techn~cal and 
administrative decentralization, 
financial planning, management 
of external hnds, and 
implementation 

Eduardo Ortiz 

Feder~co Guadron 

Francisco Allwood 

Francisco Allwood 

Franc~sco Azahar 

To observe the many components Santo Domingo, Domin~can Rep 12/4/1994 121 101 1994 
and sub-components of the 
Domincan Republic's Ten Year 
Plan Topics included coverage, 
quality, technical and 
administrative decentralization, 
financial plannmg, management 
of external funds, and 
lm plementat~on 

To supervise printing of first Bogota, Colombia 
grade langudge and mathematics 
texts 

To supervise prlntrng of second Bogota, Colombia 
grade texts and approve final art 
for third grade texts prmted by 
Libros y Libres 

To supervise prlnting and final art Bogota, Colombia 
for first grade textbooks printed 
by Libros y Libres 

To attend IRI Conference Tegucrgalpa, Honduras 



Person Purpose Destmat~on 

Gu~llermo Cortez Juarez 

Haydee lgleslas de Albanez 

Hrlda Dlnorah Banos de Castro 

lsls Beatrlz Sor~ano Pocasangre 

Jalme Perez 

Jose Albeno Rodr~guez 

Jose Aragon Chacon 

Jose Roberto Estevez 

Attend a workshop to Increase Panama Crty, Panama 
knowledge about statlstlcs to be 
apphed rn evaluation and research 
of bas~c educat~on programs 

Partwpate In the 8th lnternatlonal Sevllla Spam 
meetlng of mathematics educat~on 

To observe the process of creatrng Teguc~galpa, Honduras 
guldes to an Interactwe math serles 

Attend a workshop to Increase Panama Clty, Panama 
knowledge about statlstlcs to be 
apphed In evaluation and research 
of bas~c educat~on programs 

To attend part of the CAPSISABE Portland, Oregon 
partlclpant tralnlng at Interface 

Observe bookmobile programs In Colomb~a, Venezuela 
Venezuela and Colomb~a to 
ascertain whether they would be 
appropriate for ~mplementat~on In 
El Salvador 

A I ~  fare and M&l allowance to Sant~ago, Chlle 
attend a three-month CIENES 
workshop ent~tled "The Frfth 
lnteramer~can Workshop on 
Apphed Models" wlth regards to 
statlstlcs 

To observe recording and post Tegucrgalpa, Honduras 
product~on techniques ~nvolved In 
creating a rad~o math srles 

Beg Trav End Trav 

912311 995 10/30/1995 



Person 

Jose Roberto Estevez 

Julia Martinez de Aguilar 

Julio Salamanca 

Magdalena del Carmen Lucero F 

Maribel Santamaria 

Purpose 

To attend Interactive Radio 
Instruction seminar hosted by 
LearnTech Project and Radio 
Netherlands 

Participate m the International 
Seminar on Evaluation and 
Standards 

Participation in the Second Latin 
American Symposium, entitled 
"The Importance of Attention to 
the Chdd Under Six Years of 
Age" Trip also allowed 
participants to obtain information 
concerning the characteristics of 
the Peruvian educational system 
(pre-K and primary education and 
teacher training) 

Participate m the 8th international 
meeting of rnathemat~cs education 

To observe the process of 
administrative, finacial and 
educational decentralization at the 
central level of Nicaragua's 

Dest~nation 

San Jose Costa Rica 

Fortaleza, Brazil 

Lma  and Cuzco, Peru 

Sev~lla, Spam 

Managua, N~caragua 

Beg Trav End Trav 

41241 1994 5/71 1994 



Person 

Mar~bel Santamarla 

Purpose Dest~nat~on Beg Trav End Trav 

To observe the many components Santo Dommgo Dommcan Rep 12/4/1994 1211 011994 
and sub-components of the 
Dom~ncan Republ~c's Ten Year 
Plan Top~cs lncluded coverage, 
qual~ty, techn~cal and 
admln~strat~ve decentrallzat~on, 
financ~al plannmg management 
of external funds and 
rmplementat~on 

Marta Glad~s de Palac~os Observe bookmob~le programs m Colomb~a, Venezuela 
Venezuela and Colomb~a to 
ascertain whether they would be 
approprlate for lmplementatron m 
El Salvador 

Marta Olymp~a de Cast~llo Rece~ve award for the success of P~ttsburgh, Pennsylvan~a 
FUNPRES' Creat~ve Responses to 
Confl~ct project In 155 schools In 
the exconfl~ct~ve zones of El 
Salvador and attend CRC semlnar 

Martha de Cast~llo To attend part of the CAPSISABE Portland, Oregon 
partlc~pant tralnlng at interface 

Martha El~zabeth de Bustamante To attend latm amerlcan Santiago, Chlle 
symposlunl on early childhood 
educat~on 

Mdagro Emely Pmeda To observe the process of creatmg Tegucigalpa, Honduras 
gu~des to an mteractlve math serles 

Vlslt to attend the USAID- Wash~ngton, DC 
Sponsored PER4 Conference 



Person Purpose 

M~rna Jeanette Flores Contreras To observe the creatlon of guides 
to interactive rad~o series 

Oscar Antonio Castillo To observe the plannmg of a radio 
math serles and to observe the 
creatlon of monthly plans and 
lesson drafts 

Roberto Moran 

Roberto Rodr~guez 

Roberto Rodr~guez 

Roberto Rodr~guez 

Roberto Rodr~guez 

To observe the many components 
and sub-components of the 
Dom~ncan Republic's Ten Year 
Plan Topics included coverage, 
qual~ty, techn~cal and 
admin~strat~ve decentrallzat~on, 
financ~al plannmg management 
of external funds, and 
implementation 

To supervise pnntmg of second 
grade texts by L~bros y Llbres and 
to approve final art for third grade 
texts 

To supervlse printlng of first 
grade language and mathemat~cs 
texts 

To supervise prlntlng of first 
grade texts and approve final art 
for second grade texts printed by 
Libros y L~bres 

To supervise prlntlng and revlse 
final art for first grade texts 
printed by Libros y L~bres 

Destrnat~on Beg Trav End Trav 

Tegucigalpa, Honduras 41251 1995 41291 1995 

Tegucigalpa, Honduras 4/25/1995 4/29/1995 

Santo Dom~ngo, Domlnican Rep 12/41 1994 1211 011 994 

Bogota, Colomb~a 

Bogota, Colombia 

Bogota, Colombia 

Bogota, Colombia 



Person 

Rudr Romero 

Sabrnela Pretropaolo 

Sonra Portrllo 

Ubrlfredo Panameno 

Vrlma E Santamarra 

Vrlma Perez 

Vrlma Santamarra de Perez 

Purpose 

To attend pan of the CAPSJSABE 
partlclpant trarnrng at Interface 

Partrcrpatron in the Second Latm 
Amerrcan Symposrum entrtled 
"The Importance of Attentron to 
the Chrld Under SIX Years of 
Age" Trrp also allowed 
partrcrpants to obtarn rnformatron 
concernrng the characterrstrcs of 
the Peruvran educatronal system 
(pre-K and prrmary educatron and 
teacher trarnrng) 

Trrp to INCRE to learn the 
processrng and analysis of test 
data from the 3rd and 4th grade 
language and mathematrcs tests 

To attend part of the CAPSISABE 
panrcrpant trarnrng at lnterface 

Partrcrpate rn the lnternatronal 
Semrnar on Evaluatron and 
Standards 

Trrp to INCRE to learn the 
processrng and analysrs of test 
data from the 3rd and 4th grade 
language and mathematrcs tests 

Vrsrt to INCRE to assrst wrth the 
productron of the Manuales de 
Evaluacton 

Dest~nation 

Portland, Oregon 

Lrma and Cuzco, Peru 

Boston, Massachusetts 

Portland, Oregon 

Fortaleza, Brazrl 

Boston, Massachusetts 

Boston, Massachusetts 

Beg Trav End Trav 

1 l/6/1994 lI/l2/1994 



Person 

Vdma Santamar~a de Perez 

Purpose Destmat~on 

Attend a conference of Latm Caracas Venezuela 
Ameman educat~onal program 
evaluators 

Beg Trav End Trav 

9/27/ 1995 9/29/ 1995 


